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Important information about this issue
and upcoming issues – read carefully.
From the Editor
Welcome to our second issue of the Charlotte Mason Educational Review. Hopefully it will be informative and interesting to you. It is rather long
again, so one might want to read it in spurts – that
will require several cups of tea at various times! If
you are like me, it is hard to find the times.
The next several issues of the Review will
have curriculum as their theme. The topic of curriculum cannot be exhausted in any way over the
next several issues so, in due course, we will try to
address this topic again. That means if a topic of
your choice was not covered, it gives one a chance
to keep pondering it. So get it written and submitted! I can think of many topics that need to be
covered such as: elementary curriculum, middle
curriculum, high school curriculum – all of these
are in need of thorough study and reflection. As
time goes on the Review will cover some of these
topics and others.
I invite your reactions and thoughts to articles and topics covered in each issue. Please email
us at editorCMER@gardner-webb.edu with your
responses and questions and make sure that you
reference the article. We will publish what we can.
Further, make sure that you indicate in your
email that you are interested in your response being made public by putting a statement such as
this in your email: Charlotte Mason Educational Review has permission to publish my
comments or questions.
I would like to say a word about copyrights. Authors who publish their work in the Review retain their own copyrights. Therefore, if you
wish to republish an article you need to consult the
author of the article. If the author allows us, we
put contact information at the end of the article. If
4 Fall 2007

you wish to cite a thought, phrase or sentence as a
result of reading an article or if you wish to quote
from the journal you should cite the source, which,
in this case, is the Charlotte Mason Educational
Review. I say this to remind us all that just as with
manners in everyday life, the publishing world has
a set of manners. For example, if you read something in a publication and want to use it in a piece
of writing of your own, it is always polite to cite
the source. And, in some cases common knowledge said in a fresh way deserves to be cited.
When you don’t cite the source, such bad publishing manners can be called plagiarism.
We welcome Mason scholar, Dr. Jack
Beckman, Associate Professor of Education at
Covenant College, whose article helps us understand what happened in the PNEU and House of
Education after Mason’s death in 1923. He has
spent years studying the works of Mason as well as
travelling all over England to interview teachers
who were trained at the Charlotte Mason College
(now called St. Martins College accredited by the
new University of Cumbria, England). Thank you
Dr. Beckman for your scholarly and historical article.
We have two home educators who sent in
articles for this journal. Jeannette Tulis shares her
experience teaching ten boys from years four to
thirteen. She helps us see how young men can
grow and develop in the area of beauty. Bonnie
Buckingham, an obvious poetry buff, reminds us of
the satisfaction of good poetry, how much Mason
cared about poetry, and recommends some modern
poets. Both of these authors and veteran teachers
provide a richness that enables us all to be better at
teaching. What a privilege to hear their voice.
I have written an article on a few principles
Mason said about developing curriculum. One of
the main thrusts of the article is the need for integration of the curriculum.
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This issue contains three articles written by
Mason from the Parents’ Review that relate to curriculum. I made mention of them in my article and
wanted you to be able to read the articles that I
quoted. Providing us with a good view into a
Mason school is another article printed in the 1922
Parents’ Review by Miss O’Ferrall, a former House
of Education student, who gives a concise overview of the curriculum of the PUS school in Jerusalem. We have used a copy of this particular article as it appeared in the SkyLark, a publication
produced by Victoria Waters and friends a few
years back.
Two individuals have shared on their blogs
or message boards concerning their thoughts and
reflections on the June 2007 ChildLightUSA Charlotte Mason Educational Conference. We have included these reflections here for your enjoyment.
One is by Tammy Glaser and the other is by Art
Middlekauff.
The Review welcomes into the Charlotte
Mason learning community two new Charlotte
Mason schools that have started this year: one is
in St. Louis, Missouri where Rebekah Brown is the
Head of School, and the other is Heritage School in
Cambridge, UK, which is led by Jason and Fiona
Fletcher. We applaud these leaders for accepting
the challenge of starting Mason schools with all the
work, worry and headache that are involved in
such a task. They are truly trailblazers and model
leaders for the rest of us to follow.
If you know of other new Charlotte Mason
schools, please let us know. The Review is interested in learning about Mason schools and would
like to highlight schools and various groups. If
you or your group or school are interested, contact
me at editorCMER@gardner-webb.edu. ChildLightUSA has as its stated purpose with the IRS as
a nonprofit to put forth the educational philosophy
of Charlotte Mason. Therefore, we must limit our
efforts to Charlotte Mason schools or to educators
who are teaching using her philosophy and pedagogy.
I want to give a few words of appreciation.
Thank you goes to the authors who spent a lot of
time thinking through and writing their articles.
5
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Sometime working on articles like these is rather
like birthing a new organisation. It takes a lot of
time and effort to pull the thoughts and ideas out of
yourself and then to go through another whole
process of writing them in a logical, smooth document that all can grasp. Thank you to the individuals who worked so hard to produce for the rest of
us. Also a thank you to Andra Smith for reading
and rereading the journal to make sure errors were
found and corrected especially my article. Thank
you also goes to Megan Hoyt for her continued
help by reviewing this entire issue for spelling and
all sorts of other mistakes. She has done a magnificent job as copyeditor. Ashley Carter, my student helper at Gardner-Webb University, has spent
many hours typing and putting the articles into the
journal.
In the next journal we will continue to pursue the topic of curriculum. If you would like to
contribute an article, please go to
www.childlightusa.org and click on Journal then
click on Call for Articles as well as Writer’s Guidelines. Before your article can be published, you
must sign the Call for Articles indicating that you
have read the Writer’s Guidelines. Then mail the
Call for Articles page with your signature in with
your article. I hope to hear from you soon.
Enjoy the journal!
Carroll Smith

You can ﬁnd the Call for
Articles, Writers’ Guidelines and other necessary
information at
www.childlightusa.org.
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‘Strike the Shepherd…’ The Question of
Constancy in Charlotte Mason’s Legacy
by Dr. Jack Beckman
Abstract
That Charlotte Mason established and maintained
great control over her educational endeavour is
without question. From the publication of her
books, to the work of the PNEU, as well as the life
and labour of the House of Education, Mason superintended her entire domain from Scale How in
Ambleside. This certainly presented a problem as to
control of her educational orthodoxy upon her
death. Who would fill the elision of leadership and
maintain the constancy of the method she so assiduously protected? Three persons came to the fore as
possible heirs to the legacy – Miss Elsie Kitching,
Miss Ellen Parish, and
t h e
Honoura b l e
Henrietta Franklin. As it will be borne out by both
documentary and oral testimony from both anonymous and cited respondents – those women who
would be most affected by any change in leadership,
the Mason trained teachers – the selection of a successor would be fraught with challenges. At stake
was the interpretation of the very canon of educational philosophy purported initially by Mason, and
then delivered into the hands of those who would
succeed her. Mason’s model would be subjected to
the latent and deleterious effects of taxonomic drift
– the potential for deviation in principle and/or
practice of an organisation originating with a singular and codified philosophy and subsumed set of
associated methods.

I. The Question of
Constancy Emerges
In April 1920, a letter from Miss Mason was read at
the Old Teacher’s Conference in Ambleside prefiguring the dominant issue upon her mind – that of constancy in educational orthodoxy upon her death:
One thing I should like to urge upon you –
that we are engaged in a reform movement,
and such a movement is like a ship at sea, it
must be under one Captain. When I am no
longer
here, the
rule of
one Captain must
still prevail
to secure the sort of homogeneity which we
all perceive in the work…1

‘Who was the Captain upon Mason’s death?’
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The question would become, ‘Who was the Captain
upon Mason’s death?’ Was Mason hoping to leave
the legacy in the hands of a trusted disciple such as
her personal secretary, companion, and doctrinaire,
Elsie Kitching? Or was it to be the work of someone of broader influence and prestige as with the
Honourable Mrs Henrietta Franklin, Honorary Secretary of the PNEU? Or was it to be someone who
had progressed through the system from House of
Education student to seasoned worker in the ‘liberal
education for all’ movement of the PNEU? The
question of a single Captain was not solved at the
reading of the Will in which Trustees, Council, and
specific employments would appear to have sun-
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dered the movement into a number of leading elements. Vocationally, the Principal ship and Director
of the PUS would be powerful positions which reported twice yearly to the Ambleside Council in
London. According to the original Constitution and
Regulations of the Council in 1923, the duties of the
Principal and Director were absolute and comprehensive:

The Principal shall have authority over the
whole of the educational and domestic establishments maintained by the Ambleside
Council; she shall appoint and dismiss her
assistants… she shall have control over the
arrangement of classes, choice of books and
generally over the organisation, management,
and discipline of the House of Education;
she shall admit (and, if necessary, dismiss)
students to the House of Education….2
The Director of the Parents’ Union School
shall control entirely the work of the School,
appoint examiners, select books, and arrange
the curriculum. In conjunction with the
Principal she shall arrange for, and she herself shall appoint (or dismiss…) such assistants as may be required for her work…. 3
Mrs Franklin would find her work split among the
various aspects of the organisation. 4 Nonetheless,
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Now for the future. I feel anxious and nervous… one might say that as regards Miss
Mason’s teaching I must look upon myself as
her sole executor and I feel my responsibility
to the future to be great.5

Although not explicitly named in the Will as such,
Mrs Franklin easily donned the semblance of Miss
Mason’s heir to the domain. Her appropriation of
this guise became a dominant theme in Franklin’s
influence over the Ambleside Council, and would be
the cause of conflict with Miss Parish on a number
of issues. 6
On the one hand there was no ambiguity in the Will
as to the delegation of authority and responsibility
within the organisation. The roles of groups and
specific persons were clearly set out in this document. Yet in writings outside the Will, Charlotte expressed the opinion that another sole leader would
be in the wings.7 The mystery was that such a person had not been named explicitly in any extant legal
document or personal correspondence. Perhaps the
trust she had in Miss Parish and Miss Kitching was
so pervasive that it was impossible for Charlotte to
believe that the work would not continue unabated
under their direction. The role they engendered in
the organisation was direct and clearly within the
bounds of the application and dissemination of the
canon within the House of Education and the PUS

Kitching was the idealist and often took the role of
interpreter of Mason’s writings, whilst Parish, no
less doctrinaire, took a practical approach to the
same canon.
her energy and abilities as a committee leader would
permit Franklin’s hand to stir the pot of the PNEU
and the Council until the late 1950s. The office of
Principal would be filled four times and the position
of Director three times within the frame of Franklin’s chronology. Her own perceptions as to the vital
role she must take in the organisation were penned
in a letter to the Rev Costley-White in May 1923:
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whilst that of the Council was somewhat removed
and relegated to less clearly defined responsibilities
‘to make rules and regulations for the conduct of
their business.’8 Nonetheless, the Ambleside Council
under the capable hands of Mrs Franklin, the Rev
Costley-White, and Mr H.W. Household would work
toward an assertion of power from the very first
meeting in March 1923.9 Moreover, the Ambleside
Council provided Mrs Franklin a platform from
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which to elaborate her own perceived status as heir
apparent.
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rately understand and then apply what she originally
meant. This implied an ability to divine a clearer
exegesis from the author’s words and inscriptions;
What began to emerge were divergent understandElsie’s nearly twenty-four hour a day companionship
ings of Miss Mason. Both Elsie Kitching and Ellen
with Charlotte may have given her an advantage of
Parish were committed devotees; their interpretation
intimate knowledge and understanding others could
of Miss Mason followed lines of orthodoxy which
not hope to gain. 12 The Rev Costley-White in his
w e r e
tribute to Miss Kitching
v a r i adescribed Mason’s faithful
tions on . . .a ‘reading into’ the texts rather than companion thus:
a theme
of literal Kitching’s method of ‘reading out’ of them.
Included in the store of
u n d e rher mind was an accurate
standing
knowledge of Miss Maof her writings. Both followed a conservative posison’s many books. It was startling to many,
tion in their understanding of Mason’s canon and
perhaps indeed to most, of us to hear her in
realised pedagogy; Kitching was the idealist and ofany discussions quote instantly, and often
ten took the role of interpreter of Mason’s writings,
verbatim, what Miss Mason’s view of the
whilst Parish, no less doctrinaire, took a practical apmatter was. And such direct appeal to the
proach to the same canon. Her work was in the area
canonical scriptures of PNEU of course setof practice and administration of the realised pedatled the question.13
gogy in the machinery of the House of Education.
Of the three, Mrs Franklin delineated the most proFinally, Mrs Franklin occupied a hermeneutical
gressive stance in regard to Mason’s educational orstance in polarity to Miss Parish and Miss Kitching,
thodoxy. Crudely drawn, these prospects symbolised
one of progressive orthodoxy. 14 As Franklin’s contwo hermeneutical perspectives relative to the estabtact was wider due to her propaganda work in the
lished orthodoxy of Mason’s educational philosophy.
PNEU and its intersection with persons and ideas
outside of the movement, she affirmed an educaFirst, Miss Parish’s practical orthodoxy imbued a
tional faith that would maintain its spirit but would
narrow and prescriptive interpretation of Mason’s
also progress with the times. Therefore, the active
work and writings. Her ultimate desire was to enpursuit of teacher accreditation and the affiliation of
shrine Miss Mason’s memory by ossifying the work
the House of Education to the State were ultimate
of the House of Education ‘as she would have
on her agenda for the survival of the movement.
wanted it to remain forever.’ 10 In this viewpoint we
That systemic or even philosophical changes might
understand that Miss Parish was inimical to change
logically conclude from these endeavours was acand temporally retrogressive. Her concern lay more
ceptable in her mind as the greater good of perin the structures and practices of the philosophy
petuation was worth the risks. Never a scholar of
than in a corresponding apologetic. She was a conMiss Mason’s writings, Franklin’s intellectual relationsummate administrator whose world was circumship to the canon of Charlotte’s educational faith
scribed and given meaning by the House of Educatook on more of an eisogetical bearing, that of gention. Secondly, but closely related, Miss Elsie Kitcherally bringing outside experiences into her reading
ing, the loyal intimate of Miss Mason privy to her
of the philosophy – a ‘reading into’ the texts rather
inmost counsels since 1893, stimulated an outlook of
than Kitching’s method of ‘reading out’ of them.
idealistic orthodoxy. Her love of Plato’s Republic indicates for us an understanding of ideas as ‘live
Both Miss Parish and Miss Kitching held in high esthings of the mind;’ in Miss Mason’s writings, Elsie
teem Miss Mason’s method as a universal pedagogy
became enthralled with education first as a set of
founded on absolute principles of natural or divine
ideals of a universal and spiritual nature, and seclaw. They believed their mission to be the unfolding
ondly as a set of directly subsumed practices origiof this realised pedagogy from the confines of Amnating in that divine law. 11 Her apologetic for Mableside – Miss Parish instilling the next generations
son’s orthodoxy was founded on the presupposition
of teachers with Mason’s method, and Miss Kitching
of the theological synoptic as espoused in Home Edudiligently producing the programmes for pupils in
cation resulting in a subsequent realised pedagogy.
the PUS. Rather than feeling that Ambleside was
Elsie’s driving assumption was that open-minded
insular and cut off from the wider world, they saw
readers of Mason’s works could reliably and accutheir work as a missionary endeavour – the sending
8
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out of teachers and curriculum ‘for the children’s
sake.’ The taxonomies of the realised pedagogy for
them were blessedly static and unchanging as they
were founded on Miss Mason’s principles. For Mrs.
Franklin, ever the activist, Miss Mason’s taxonomies
described a processual pedagogy that must progress
with the forward movements of society and culture.
Her engagement in the wider issues of feminism and
the Liberal Jewish faction, cast her into circles of
influence which must have made the small world of
Ambleside seem quaint and retrograde. That these
contrasting worldviews were destined to clash was a
straightforward matter of time.

II. Miss Ellen
Parish – ‘Principal
for Life’,
1923-1934
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of these being Miss Ambler’s school in Drighlington.
From this foundation Miss Parish ‘travelled far and
wide over Great Britain visiting large city schools as
well as those in remote villages’ encouraging educational leaders to consider Mason’s pedagogical
gospel.16
The movement spread into Yorkshire and Gloucestershire, the latter of which was taken up with great
vigour by Mr. H.W. Household, Director of Education, in 1917. Workshops were organised for interested teachers to attend and hear Miss Mason speak
on her theories and practices; these talks were supplemented by Miss Drury and visits in schools by
Miss Parish who gave advice and counsel as to the
taking up of the programmes and methods. The
work was hampered by the sheer cost of the books
to be purchased from the PUS for elementary
schools in poorer areas; this led to the utilisation of
more creative applications of Miss Mason’s
method. 17 It appeared as if the ‘liberal education for
all’ movement was gaining momentum under the
missionary zeal of labourers in the field such as Miss
Parish. 18
Yet in a letter dated 29 March 1920 from Miss Mason to Mr Household we find Miss Parish being
swept away from the London PNEU and ensconced
safely back in Ambleside. The reason proffered for
this swift removal was the strain in relations between
Mrs Franklin and Miss Parish. Without detail Charlotte penned:

A graduate of the House of Education in 1902, Ellen Parish would teach and serve within the movement until retirement
in 1934; her last days
would be spent in a
small cottage on the The antipathy between Franklin and Someday I will tell
you about it – our
campus of the Colfriend [Henrietta
Parish
continued
after
Mason’s
death.
lege.
From her
Franklin] is noble
graduation until the
and devoted but
Drighlington experishe suffers from
ment in 1914, Miss
limitations of race and character – but her
Parish’s vocational pursuits were cloudy; no mention
plea that she has given her life for the PNEU
of home or classroom teaching was mentioned in
for 25 years is not a slight one. She holds
the Parents’ Review for that time period, as it was genherself a fervent disciple but she does not
erally customary for the career paths of former stualways see. 19
dents to be tracked. Essex Cholmondeley mentioned that Parish had undertaken ‘varied educational
The antipathy between Franklin and Parish continwork’ prior to taking a staff position, but her name
ued after Mason’s death. Three Council-level inresurfaced in 1914 when Parish came to work in the
trigues during Miss Parish’s tenure as Principal will
PNEU as General and Organising Secretary under
later serve to illustrate the intricacies of their rela15
Mrs Franklin. Miss Parish was called on to preach
tionship and the tensions between their individual
the message of the PUS programmes and teaching
understandings of Miss Mason’s orthodoxy. These
method within the scope of the ‘liberal education for
key conflicts concentrated on the House of Educaall’ movement. She became a school visitor for
tion’s association with the State in terms of recognithose elementary schools in the State sector that
tion and certification of teachers, and the rejection
were persuaded to follow Mason’s approach, the first
by Miss Parish of a Jewish student in 1927. In the
9 Fall 2007
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same correspondence to the Rev Costley-White
whereby Franklin asserted her primacy to Mason’s
organisation, she furthered her opinions of Miss
Parish thus:

…I have never felt that Miss Parish’s grasp of
Miss Mason’s philosophy was equal to that of
some of the other ex-students and disciples…. I think that those who heard Miss
Parish’s speech at the [Old Teachers’] Conference would realise that she has neither the
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School in the form of activating the PUS time tables
and programmes was a common feature unalloyed
by the death of their creator. Intending teachers
were purposively inculcated with the spirit of
teacher/learner reciprocity – the wide curriculum
with its characteristic aspects of nature study, narration, art and musical appreciation reinforced with
readings from Mason’s books occupied the core of
the training. A later typewritten copy of the course
of study and lectures in education c. 1938, revealed a
similar consonance. For example, listed as ‘Psychol-

The House of Education became consecrated to the memory of its founder, a

move by Miss Parish which seemed designed to resist any forces real or
imagined that might rise up and challenge the work of Miss Mason.
physical nor mental vigour which is needed
in a propagator. I therefore feel her powers
beyond that of Principal should be subject to
the approval of her colleagues on the
Council.20
Franklin’s opinions notwithstanding, life in the
House of Education under Miss Parish remained a
constant for Staff and students in regard to the training syllabus and course of study. The Prospectus of
1923 was unchanged except for the addition of Miss
Parish as Principal and a number of Staff – all exstudents. By 1924, Staff members would include
three succeeding Principals – Essex Cholmondeley
was recruited in the same year as Secretary to Elsie
Kitching, Mary Hardcastle was inducted as Secretary
then Bursar to the House of Education, and latterly
Joyce van Straubenzee, then Senior Monitoress, was
promoted as Head of the Practising School in
1924. 21 Student numbers were about 50 with the
course beginning in January and lasting for two
years. 22
It was very much the same [after Miss Mason’s death]… We did think however that the
benevolent ghost of Miss Mason hovered
over the College… overseeing and inspiring
the work. But for us students, our two years
were full of lectures and walks and crits… up
early and late to bed… down to the Practising School. Miss Parish and Miss Drury kept
us all in line…23
The study of Miss Mason’s books and the application of her realised pedagogy within the Practising
10
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ogy and the Theory of Education’ we find intending
teachers exposed to the foundational writings of
Miss Mason in much the same manner as those students fifty years prior:
“Home Education”, “School Education”,
“Parents and Children”, “Ourselves”, “An
Essay Towards a Philosophy of Education”,
by C.M. Mason, and other writings embodying P.N.E.U. thought. These books are used
as a basis of study and discussion in the theory of education, and as a standpoint from
which to review present day questions in
education.
Also some study of modern psychological
theories.24
Moreover in terms of ‘Practical Education’ the congruency was maintained:
Lectures are given on the methods of teaching all the subjects in the P.U.S. programmes
and the reasons for their inclusion. In addition, lectures are also given on the various
aspects of character training. 25
In order to apply the content of lectures, intending
teachers took their turns week in and week out at the
Practising School under the guidance of the Headmistress and Matron. In the footsteps of their forebears, students maintained a twenty-four hour care
for the pupils when practising, supervising ‘the children’s health, meals, walks, and games’ and gaining
experience with children in all the Forms of the Par-
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ents’ Union School.’26 Feedback in performance
came through individual meetings with the Headmistress, and through the weekly criticism lesson. ‘In
this an many other ways students gained a clearer
understanding of Miss Mason’s teaching, and confidence in expressing their views.’27

It might be said that the training at the House of
Education under the tenure of Miss Parish was one
in which time had stood still since Miss Mason’s
death. For the students this was typified in Miss Parish’s eccentric manner:
She was Principal, but tried to be Miss Mason. I think it was a pity because… you must
be yourself, not somebody else. And there
was a blue sofa which Miss Mason had lain
on in the latter part of her life and we
weren’t allowed to touch it… She didn’t sort
of throw out a personality at all. You always
felt that she was looking to see – looking in a
mirror to see that she was Charlotte Mason
carrying on. 28
The House of Education became consecrated to the
memory of its founder, a move by Miss Parish which
seemed designed to resist any forces real or imagined
that might rise up and challenge the work of Miss
Mason. An outsider’s view of the House of Education, such as that of Prof. de Burgh29 in his annual
inspection of the College, might be considered
none-the-wiser in their estimation of Miss Parish’s
stance:
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tained the prescribed syllabus and course of study
was for de Burgh a continuation of a great tradition
which honoured the memory and work of Miss Mason. His strong feelings for these traditions are evident in the general positive tone of the assessments
of students in light of the examinations and classing
of students by division.
An insider’s perspective, that of intending teachers,
may have been more instructive of the atmosphere
of the House of Education under Miss Parish:
I didn’t realise it then, I was so young, but in
later years I felt that the College under Miss
Parish ossified… and the place felt more like
a memorial. And while we were being
trained in a governessy way for home schoolrooms or the PUS, the world moved on…
Miss Parish kept us in the past, I think. 31
My mother trained under Miss Mason, and I
trained under Miss Parish. And while we got
the same training, the same lectures… what
went missing for me, I think, was the life of
the College. We were involved in doing the
course of study, but somehow the spirit was
missing… I am not sure how to put it….
But I still wouldn’t trade all my years in the
PNEU for anything… I still felt part of
something important.32

However as we have seen, the course of study was
unaltered
– what
To re- Through the careful ﬁnancial administration of Miss Parish, the i n t e n dt u r n
i n g
t h e r e House of Education prospered modestly, and achieved a certain teachers
for the
had reamount of esteem in the wider educational community.
f i r s t
ceived
t i m e
under
since
M i s s
Miss Mason’ death… I realised that her spirit
Mason was unyieldingly stable under Miss Parish.
still lived and moved in the lives of the colThe inextricable ties of theory and practice in Malege and of its members. The highest tribute
son’s method may have aided in the enforcement of
to the memory of a great teacher is to go
her model under the regime of one such as Parish
forward constructively in the task of realising
who was more of an educational administrator than
the ideals and hopes that inspired the
an academic. It may be possible that Parish’s unteacher’s work. And this is what Miss Parish
bending pedagogical stance and lack of philosophical
and the staff of the House of Education
sophistication actually safeguarded the College from
have set themselves to do. The college is
drifting. Her justification for this was Miss Mason’s
living and growing as Miss Mason would
Will whereby ‘she directs us three times to continue
have wished it to live and grow.30
her work on the same lines as it has hitherto been
carried on.’33 This was to be Miss Parish’s comfort
Subsequent inspections by Prof. de Burgh followed
and credo through all the intending struggles of her
similar lines of thought. That Miss Parish mainincumbency. And yet for the period which marked
11 Fall 2007
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Miss Parish’s watch, the House of Education managed between 50 and 60 students, saw the improvement and extension of various buildings for accommodation and lectures, and endeavoured to meet the
demand in the PUS for trained teachers. By 1932
approximately 120 PUS schools were in existence
throughout Great Britain; both the Parents’ Review
and L’Umile Pianta advertised the numerous postings
available for graduates. 34 The House of Education
was receiving more and more applicants of those
graduating from PUS schools.35 Through the careful
financial administration of Miss Parish, the House of
Education prospered modestly, and achieved a certain amount of esteem in the wider educational
community. ‘I am not sure what would have happened to the College if Miss Parish had not have
come in. Always keeping Miss Mason in view, she
took the College into its heyday. It was all downhill
from her retirement….’ 36 Perhaps the strong utilitarian approach wielded by Miss Parish ensured the
success of the House of Education after Miss Mason’s death; the good-natured and kind-spirited disciple in Miss Kitching may not have had the fortitude to assuage the gap in leadership Mason left behind.
Nonetheless, the concerted and seamless front of
the House of Education, its consonance and constancy in the course of study for intending teachers
and its growth in stature, were not unassailable. Neither insiders such as students nor outsiders such as
inspectors, were aware of the struggles for direction
and power generated by the factions of the Ambleside Council in succeeding years beginning with
Charlotte Mason’s death. The tensions and issues
surfaced in the Council during Miss Parish’s Principalship took on a proleptic significance in the future
of the College as events unfolded. The relationship
between Mrs Franklin and Miss Parish, already
strained from past engagements, broke down over
three issues symbolic of the struggle for leadership.
These are the potential relationship of the House of
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Education to the State via recognition and teacher
registration, and the denial of placement of a Jewish
applicant by Miss Parish.
By 1926, the issue Miss Mason had laid to rest prior
to her death – that of State recognition for the
House of Education – had re-emerged at the behest
of progressives on the Ambleside Council. 37 The
Council Chairman, Mr H.W. Household, in league
with Mrs Franklin and the Rev Costley-White,
sought to correspond with Mr Richards of the Board
of Education to secure an inspection of the College
with a view to its recognition. Mr Household had
become a staunch supporter of Mason’s realised
pedagogy whilst administering the Gloucestershire
schools; he single-handedly undertook the infusion
of the PUS programmes into a majority of the elementary schools under his authority. Even after the
unfavourable press he received at the pen of Marshall Jackman in 1927, Household remained firm in
his commitment to the method.38 In tandem with
Franklin and Costley-White, their combined objective was to move the College ever closer to an official
association with the State system of teacher
training. 39 Being allied to the State, Household recognised what Franklin had communicated to Charlotte years earlier, that the survival and continued
propagation of the method must eventually come to
a reckoning with the official powers; indeed the burgeoning State model would ultimately overcome the
House of Education due to its status as a fee-paying
college and the rising need of State teachers over the
more modest needs of the PUS. This was to be a
prophecy finding fulfilment under the tenure of
Joyce van Straubenzee, the Principal who inherited a
diminishing pupil base in the PUS and a shrinking of
the need for teachers trained in Mason’s method.
Under protest from Miss Parish, an inspection of the
House of Education took place in November 1926
in which five HMIs including Mr Richards came for
a prolonged visit of five days. These were invited

We are paying now for Miss Mason’s twenty years of enforced seclusion from the
world through bad health; as it threatens to become a deliberate “aloofness” of the
whole college which has no such foundation, and which causes miserable and unfortunate incidents which spring from ignorance of the ways in which we can
best do the work of the world for the children’s sake. So I see the whole thing as a
symptom of decay in our real purpose, and deplore it accordingly.
12
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under the auspices of the Honourable Mrs Franklin,
the Rev Costley-White and Mr Household. The
conclusion of the matter came in the discussions
which followed, whereby Mr Richards informed the
Council of the roadblocks standing in the way of the
College entering the State system:
1. Entrance to the College would have
to meet certain standards such as the
London matriculation or equivalent
external examination.
2. Teaching practice would need to include schools outside of the PUS
with larger classes and using methods
other than those prescribed by the
PUS.
3. Final examinations would need to be
set by a University which would insist
upon advanced work in academic
subjects.
4. Intending teachers must train for either Elementary or Secondary education with no emphasis upon the
home schoolroom.40
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broad and generalist nature of the course of study,
and disband the Staff who was propagandists of
Miss Mason’s educational gospel. These would be
replaced by the edicts and specialisation of the State
and its training college agenda. 42 Another letter inscripted to Mrs Franklin expressed that her perspective was distant and uninformed as to the work of
the College:
If you lived here and watched the unfolding…. One realises how marvellously Miss
Mason thought out the whole scheme and
how indispensable each part of it is. 43
With the support of Miss Kitching and her intimate
understanding of the writings and ideas of her mentor, the idea of State recognition was staved off for
the present; the Ambleside Council shelved any further decisions on the matter indefinitely.
A second strategic conflict soon came on the heels
of the Board of Education inspection and this
would place Franklin and Parish in direct opposition
over an interpretation of Mason’s theological stance
toward applicants to the House of Education. In

Nonetheless the bulk of Mason’s writings were derived from a worldview distinctively Christian in nature; indeed her theological synoptic was based upon a
New Testament understanding of the Holy Spirit.

Further, Mr Richards in the same report summed up
his opinion in the matter, an opinion which must
have elevated Miss Parish while dashing the hopes of
the Council:
I cannot see what you will gain by entering
the State educational machine. It is nothing
but a machine and can only work in one way.
It must reject anything that does not fit the
cogs…. It might take you in, but only if you
allowed us to use the shears. Once in you
would have little liberty… As a community
of earnest and right-minded people working
for an ideal you carry considerable weight.
Your strong position is that you remain
outside.41
Miss Parish’s fear, communicated in letters to Prof.
de Burgh, was that State control would eviscerate the
distinctives of the realised pedagogy, eliminate the
13 Fall 2007

April of 1927, Mrs Franklin penned a letter of introduction to Miss Parish describing a young Jewish
girl as a potential candidate for the training in
Ambleside.44 Understanding Miss Mason’s theological perspective to be from a Christian framework and
believing that framework sustained the training, Miss
Parish wrote a response refusing Miss Marofsky’s
admission:
Our religious life does not confine itself to
attending the Parish Church: it comes into
all we do and day by day Miss Marofsky
would be conscious that she was unable to
comprehend what we were after because the
keynote would be missing. It would be entirely unfair to her, and unsettle her and make
her restless.45
A letter dated the same day was posted to Miss Marofsky from Miss Parish representing the House of
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Education and declining her application for a place
in the training. The ensuing firestorm of correspondence between Franklin and Parish led to the affair
being brought before the Ambleside Council 30 June
1927. 46 After a tense debate in which Mr Household
argued passionately his belief that the House of
Education must present a ‘modern educational institution’ not hidebound by sectarian rules, a vote was
taken on the following Resolution:
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…but you know, dearest, how utterly it includes and reverences you and all good and
wise persons who have lived. WE ARE ALL
ONE and there is NO middle wall of
partition. 50

In addition to this, the PNEU guidelines under pressure from the Executive in the early 1890s were
changed as instruction from a ‘Christian basis’ to a
That it be an instruction to the Principal that
‘religious basis,’ and this according to Franklin was so
no applicant for admission shall be rejected
that Jews could join.51 The same modification was
merely on the ground of her religion procontrived in the House of Education Prospectus.
vided that she is willing to take the complete
Nonetheless the bulk of Mason’s writings were decourse.47
rived from a worldview distinctively Christian in nature; indeed her theological synoptic was based upon
The Resolution carried 10 votes to 5. Miss Marofsky
a New Testament understanding of the Holy Spirit.
was asked to re-apply and was accepted; although
Home Education is redolent with Christian imagery
she began the training January 1929, there is no reand entreaties for the child to know Jesus Christ as
cord of Marofsky completing the course of study or
Saviour and King.52 The overarching theological
48
receiving a House of Education diploma. In a tellframework for Mason’s realised pedagogy was that of
ing commentary, Miss Pennethorne, as Organising
a Christian perspective – it informed her principles
Secretary of the PNEU, wrote Mrs Franklin in May
and infused her method. 53 It also encouraged a criti1927 expressing dismay over the Marofsky affair and
cal theological misunderstanding within the scope of
Miss Parish’s smallness of mind and intolerant attileadership over the House of Education, the PUS,
tudes. Moreover she witnessed this event in a
and the PNEU. With certain conviction within each
broader illumination as symptomatic of an older and
party, Parish and Kitching believed Miss Mason’s apabiding dilemma:
proach to be unerringly Christian set against the
equally adamant Mrs Franklin’s religiously egalitarian
We are paying now for Miss Mason’s twenty
principles. Kitching quoted from Miss Mason’s writyears of enforced seclusion from the world
ings whilst Franklin argued from the standpoint of
through bad health; as it threatens to become
progress and tolerance in a changing world. Again
w e
What resulted was not promising. In formal correspondence Mr Frank see a
d i fRoscoe, Secretary of the Royal Society of Teachers, purported that the two f e rence
year training at the House of Education was not adequate, as three years were o f
interthe approved term for teacher training according to their set standards.
pretation
a deliberate “aloofness” of the whole college
relative to Mason’s ideals, one exegetically conservawhich has no such foundation, and which
tive and beckoning to her universal and unchanging
causes miserable and unfortunate incidents
principles, the other eisogetically progressive in her
which spring from ignorance of the ways in
inclusion of the voices and ideas of the times. The
which we can best do the work of the world
Council, nearly split on the issue, came down on the
for the children’s sake. So I see the whole
side of Franklin, but with deep reservations voiced
thing as a symptom of decay in our real purby several of the contra voters.54 The Marofsky afpose, and deplore it accordingly.49
fair had become a metaphor illustrating the ongoing
war of ideals symbolised by the Old Lights of Parish
Charlotte’s private and public opinions were not aland Kitching, and those New Lights willing to risk all
ways congruent, leading to the kind of conflict deto move Mason’s domain into a changing world.
fined by the Marofsky affair. First, in 1905 Charlotte
wrote a letter to Mrs Franklin in assurance that her
By 1931, the PUS had grown to over 100 schools
method was religiously inclusive:
and the progress of the movement had surfaced a
14
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question which had never fully been resolved; was
the House of Education training for governesses or
for classroom teachers? Charlotte’s original vision as
set forth in Home Education was for enlightened parents inspired by her educational philosophy to enrol
as a PUS home schoolroom, but as the movement
progressed, more and more parents began to employ
governesses trained at the House of Education.
From this several families would band together
forming small schools in larger homes, often involving hiring other graduates. 55 The coalescence of
these families into schools moved the PUS from being predominantly home-based to being classroom
focussed. 56 Before Charlotte died she had written
School Education in hope of addressing the burgeoning classroom movement, however for intending
teachers the training unremittingly emphasised the
work of the home schoolroom governess – the role
of the teacher as being a generalist who was adept at
deploying the PUS programmes and timetables. Earlier in 1926 Mrs Franklin articulated her dissatisfaction with this aspect of the training and moved for
University graduates to be allowed to take a one-year
course of study at the House of Education thus raising the educational level of the students and the
credibility of the movement in the wider world.57
Similarly for those few graduates who wished to
teach in the State sector under authorities such as
Gloucestershire or Leicestershire – places where the
PUS model was welcomed to a certain degree – the
House of Education certificate was not recognised
and the teacher was employed on a reduced contract.
Ever vigilant to the pulse of the PUS, Mrs Franklin
proffered evidence to support a need for changes
within the training, in her mind a necessary progres-
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dom make a success of it at the beginning.
Miss Bell, Burgess Hill [a PUS school], not
happy, not a success, Miss Marofsky, much
liked by Miss Hadfield, much liked by Miss
Wiseman, who considers her attainments and
knowledge excellent but she is not trained for
a class and needs training. Exactly the same
is said of Miss Lyons who is consenting to
take a lower fee to be trained. We are supposed to turn out trained teachers for the job
they undertake. And if they are going to be
asked more and more to run and organise
classes and little schools or go on the staff of
such, we must surely meet this demand with
a different training. 58

Miss Parish’s response was to cite Miss Mason’s ideal
as being centred in the family, and that the logical
extension of her method was to be found in the
growth of schools which used both the PUS programmes and employed teachers trained in
Ambleside.59 Once again the polarised stances of
Parish and Franklin starkly outlined another issue that of teacher training. Franklin, in her guise as a
progressive, saw a need to respond to the changing
market of educational institutions – a movement
from the governess in the nursery to the professional
teacher in the classroom. Opposing this, Parish
looked to interpret Miss Mason’s training model in
light of its original context in the home and subsequently in the PUS. With this undercurrent of dissent, we now turn to the final issue which typified
the power struggle between Parish and Franklin, that
of the Royal Society of Teachers in 1932. 60
At the behest of Mrs Franklin and the Rev CostleyWhite, the Ambleside Council urged Miss Parish to

The training was pulling us in one direction and
the outside world in another.
sion from an emphasis upon the earlier governess
model to one more in line with classroom teaching
and its intended processes:
The demand for governesses is diminishing.
Our students are trained to be home teachers. They go on the staff of PNEU schools
but they are not trained for it and only sel15 Fall 2007

write an official request to the Royal Society of
Teachers to enquire as to making application for the
recognition of graduates of the House of
Education.61 After some delay, Prof. de Selincourt,
Chairman of the Attainments Committee, inspected
the College in July 1932. What resulted was not
promising. In formal correspondence Mr Frank
Roscoe, Secretary of the Royal Society of Teachers,
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purported that the two year training at the House of
Education was not adequate, as three years were the
approved term for teacher training according to their
set standards. By 1934, the Old Students’ Association had gotten involved with a Resolution motioned
by Essex Cholmondeley, Vice Principal of the College since 1930:
… the demand for “Registration” should not
be pressed if any sacrifice of principle or if
any fundamental change in the Scale How
training be involved, and that (with this proviso), they wholeheartedly support the Ambleside Council in carrying forward negotiations with the Royal Society of Teachers. 62
Although the Resolution carried 80 to 15, the Royal
Society made its will firm by November 1934, that
registration was not forthcoming. 63 Jenny King who
began the training in January 1934 reflected on the
tensions for intending teachers at this time:

The training was pulling us in one direction
and the outside world in another. Our
course prepared us for one thing… teaching
small classes of students either in homes…
or PNEU schools. Miss Mason wanted the
classroom to be small… like a family…
where the programmes and timetable could
be worked out happily with the children….
The question was who is the teaching for?
The teacher? Or the pupil? The outside
world was telling us that teachers must have
something to teach… that it was all up to
them and their… attainments. Miss Mason
believed we are to guide the children… yes,
discipline them, too… and we are to let them
do the learning without the teacher being ‘the
showman of the universe.’64
Peggy Lane-Roberts, another 1935 graduate put it
more bluntly:
Why would you come to the College if you
didn’t want the training? You could choose it
or not… We knew what we were getting into
when we came. The training was for those
of us who wanted to teach in the PNEU… if
you wanted to work in the State schools, that
was fine…but all this talk about recognition
of teachers by the State… was caused by Mrs
Franklin, not by those of us who wanted to
work in the PNEU….

16
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The Marofsky affair notwithstanding, Miss Parish
walked the House of Education through its initial
steps after the death of its Chief. The training and
its associated practices were unalloyed due to her
conservative hand. 65 Though Mason’s domain persevered intact under Miss Parish’s indomitable leadership, the toll upon her health was such that a four
month sabbatical leave was granted by the Council at
the end of 1933. By June of 1934, Miss Parish
communicated to the Council her intention to retire
at term’s end due to poor health.66 The work of
Principal was to be given to Miss Essex Cholmondeley, a 1919 House of Education graduate, who had
joined the Staff in 1923 under Miss Kitching, and
had played the role of Vice Principal since 1930.
(c) copyright 2007 by Jack Beckman
Jack Beckman is Associate Professor of Education at
Covenant College, Lookout Mountain, GA.
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persuasion as to the merits of the modification. Box CM11.
Armitt Archive.
52

See Home Education. (1929). “Let us save Christianity for our
children by bringing them into allegiance to Christ, the King….
And then the mother tells her child how the Lord Jesus is our
Saviour, because He saves us from our sins’ [italics Mason’s] Page
351.
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‘This idea of all education springing from and resting upon
our relation to God Almighty is one which we have ever laboured to enforce… we hold that all education is divine, that
every good gift of knowledge and insight comes from above,
that the Lord the Holy Spirit is the supreme educator of mankind….’ Quoted in School Education. (1929). London: Kegan
Paul, Trench, Trubner, and Co. Page 95.
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64

‘With deference to Mrs Franklin, and her longstanding relations with Miss Mason, I fear that we must make severe
changes to Miss Mason’s philosophy if it moves from its Christian position. We will be held responsible for its shift away
from our founder’s intentions.’ Noted in minutes of the Ambleside Council 30 June 1927. See Ambleside Council Minute
Book for 29 March 1923 to 2 July 1930. Page 93. Box CM37.
Armitt Archive.
55

Very few PUS schools developed outside of this model,
Overstone PUS being one. Begun in 1927 it was the brainchild
of Mrs Franklin becoming a girl’s public school using the programmes and timetables.
56

The home schoolroom market by the 1920s was represented
mostly by families outside of the UK and located in the farflung Empire – some estimates as high as 20,000 pupils in
1925.
57

Letter from Mrs Franklin to ‘Ladies’ (including Miss Kitching
and Miss Parish) dated 28 May 1926. Box CM35. Armitt Archive.
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Letter from Mrs Franklin to Miss Parish dated 30 October
1931. Box CM35. Armitt Archive.
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Letter from Miss Parish to Mrs Franklin dated 3 November
1931. Box CM35. Armitt Archive.
60

An underfunded and deeply problematic offshoot of the
Ministry of Education begun in 1902, the Teachers’ Registration Council later changed its name to the Royal Society of
Teachers in 1929. Nonetheless, a change of name was not to
clarify its mission as adherents to the Register did not realise
any actual benefits of membership. Had the House of Education succeeded in attaining registration for its graduates, the fact
that the State did not recognise its teaching certificate would have
annulled any potential advantages in salary or prestige. Much
energy was expended by the Council in this dubious endeavour.
For more on the registration of teachers see Gosden, P. (1972).
The Evolution of a Profession. New York: Barnes and Noble. Pages
256-260.
61

A series of letters to Prof. de Burgh dated from March 1932
states Miss Parish’s fear of the prying eyes of outside bodies
coming to criticise Miss Mason’s method and the changes they
may wreak. Box CM35. Armitt Archive.
62

L’Umile Pianta. July 1934. ‘Minutes of the General Meeting of
Ambleside Old Students’ Association on Wednesday, 18 April
1934.’ Pages 68-70.
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Also in the Minutes of the AOSA was the following: ‘In a
letter to Miss Cholmondeley, Mrs Franklin suggested that the
Resolution was a motion of no confidence in the Ambleside
Council and a criticism of Dr. Costley-White’s work for us’
(Page 70). In light of this information, it is a wonder that
Cholmondeley gained unanimous approval from the Council as
Miss Parish’s successor.
Jenny King. CMC 1935. Respondent BX. The ‘showman of
the universe’ idea comes from School Education.
65

By ‘unalloyed’ I imply that the essential features of the training as established under Miss Mason were still in effect through
the realised pedagogy, the utilisation of Mason’s books in lectures, the work of intending teachers in the Practising School
where the PUS programmes and timetables were the ‘wide curriculum’ and the engagement of teacher-learner reciprocity.
Very few graduates plied their vocation outside of the PUS
under Miss Parish; the training was for those who wished to
teach within the PNEU.
66

A letter from Miss Parish to the L’Umile Pianta dated 28 June
1934 gives the details: ‘In March of this year I went to see a
specialist who has been advising me since I became ill… we
have not been able to diminish the high blood pressure and this
has caused a painful cardiac infection which is not yet acute, but
there is grave danger of its becoming so if I am overtired or
worried in any way. I do not feel that, as things are, I am of
sufficient use to the College to continue my present position…
I am afraid my working days are over.’ Miss Parish lived out her
days in a small cottage on the property of the College, quietly
entertaining students and visitors, leaving the work of the
movement to others.
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sufficient pertinacity.
But no one can live without a philosophy
which points out the order, means, and end of
effort, intellectual or other; to fail in discovering
this is to fall into melancholia, or more active
madness: so we go about picking up a maxim
here, a motto there, an idea elsewhere, and make a
patchwork of the whole which we call our
principles; beggarly fragments enough we piece
together to cover our nakedness and a hundred
To the Editor of “The Times”
phrases which one may hear any day betray lives
Taken from the Parents’ Review, 1914, Volume
founded upon an ignoble philosophy. No doubt
25, page 796.
people are better than their words, better than their
own thoughts; we speak of ourselves as “finite
beings,” but is there any limit to the generosity and
Sir,-- I have in former letters ventured to urge that
nobility of almost any person? The hastily spoken
knowledge is necessary to men, and that, in the
“It is the rule at sea,” that distressed us a little
initial stages, it must be conveyed through a
while ago, what a vista does it disclose of chivalric
literary medium, whether it be knowledge of
tenderness, entire self-sacrifice! Human nature has
physics or of letters, because there would seem to
not failed; what has failed us is philosophy, and
be some inherent quality in mind which prepares it
that applied philosophy which is called education.
to respond to this form of appeal and no other. I
Philosophy, all the philosophies, old and new, land
say in the initial stages, because possibly, when the
us on the horns of a dilemma; either we do well by
mind becomes conversant with knowledge of a
ourselves and seek our own perfection of nature or
given type, it unconsciously translates the driest
condition, or we do well by others to our own loss
formulae into living speech; perhaps it is for some
or deterioration. If there is a mean, philosophy
such reason that mathematics seem to fall outside
does not declare it.
this rule of literary presentation; mathematics, like
There are things of which we have
music, is a speech in itself, a speech irrefragibly
desperate need: we want a new scale of values: I
logical, of exquisite
suppose we all felt
clarity, meeting the
when we read how
. . . knowledge is necessary to men, and
requirements of
several millionaires
mind.
went down in the
that,
in
the
initial
stages,
it
must
be
conTo consider
Titanic disaster, not
Letters as the staple
only that their millions
veyed
through
a
literary
medium,
whether
of education is no
did not matter, but that
new thing; nor is the it be knowledge of physics or letters. . . .
they did not matter to
suggestion that to
them; that possibly
turn a young person
they felt themselves
into a library is to
well quit of an
educate him. But here we are brought to a stand;
incessant fatigue. We want more life: there is not
the mind demands method, orderly presentation, as
life enough for our living; we have no great
inevitably as it demands knowledge; and it may be
engrossing interests; we hasten from one
that our educational misadventures are due to the
engagement to another and glance furtively at the
fact that we have allowed ourselves to take up any
clock to see how time, life, is getting on; we
haphazard ordering that is recommended with
triumph if a week seems to have passed quickly;
4
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who knows but that the approach of an inevitable
whole and our uneasiness is perhaps caused by
end might find us glad to get it all over? We want
growing pains. We may be poor things, but we are
hope: we busy ourselves excitedly about some
ready to break forth into singing should the chance
object of desire, but the pleasure we get is in effort,
open to us of a full life of passionate devotion.
not in attainment; and we read of the number of
Now, all our exigeant demands are met be words
suicides among French schoolboys, for instance,
written in a Book, and by the manifestations of a
with secret understanding; what is there to live for?
Person; and we are waiting for a Christianity such
We want to be governed: servants like to receive
as the world has not yet known. Hitherto, Christ
their “orders”; soldiers and schoolboys enjoy
has existed for our uses; but what if a time were
discipline; there is satisfaction in stringent Court
coming when we, also, should taste the “orientall
etiquette; the fact of being “under orders” adds
fragrancie” of, “My Master!” So it shall be when
dignity to character. When we revolt it is only that
the shout of a King is among us, and are there not
we may transfer our allegiance. We want a new
premonitions? But these things come not by prayer
start: we are sick of ourselves and of knowing in
and fasting, by good works and self-denial, alone;
advance how we shall behave and how we shall
there is something prior to all these upon which
feel on all occasions; the change we halfour Master insists with distressful urgency--”Why
unconsciously desire is to other aims, other ways
will ye not know? Why will ye not understand?”
of looking at things. We feel that we are more than
My excuse for touching in a letter to a
there is room for; other conditions might give us
newspaper upon our most intimate concerns is that
room; we don't know; any way, we are uneasy.
this matter, too, belongs to the domain of letters; if
These are two or three of the secret matters that
we propose to seek knowledge we must proceed in
oppress us, and we are in need of a philosophy
an orderly way, recognizing that the principal
which shall deal with such things of the spirit. We
knowledge is of most importance; the present
believe we should be able to rise to its demands,
writer writes and the editor inserts and the reader
however exigeant, for
reads, because
the failure is not in us
we are all
or in human nature so Let us give at least as profound attention moved by the
much as in our
spirit of our
limited knowledge of to the teaching of Christ as the disciples
time; these
conditions.
things are our
The cry of
of Plato, say, gave to his words of wisdom. secret
decadence is
preoccupation,
dispiriting, but is it
for we have
well founded? The beautiful little gowns that have
come out of a long alienation as persons “wearied
come down as heirlooms would not fit the
with trifles,” and are ready and anxious for a new
“divinely tall” daughters of many a house where
age. We know the way, and we know where to find
they are treasured. We have become frank, truthful,
our rules of the road; but we must bring a new zeal
kind; our conscientiousness and our charity are
and a method to our studies; we may no longer dip
morbid; we cannot rest in our beds for a
here and there or read a perfunctory chapter with a
disproportionate anxiety for the well-being of
view to find some word of counsel or comfort for
everybody; we even exceed the generous hazard,
our use. We are engaged in the study of, in noting
that, peradventure for a good man one might be
the development of, that consummate philosophy
found to die; almost any man will risk his life for
which meets every occasion of our lives, all
the perishing without question of good or bad; and
demands of the intellect, every uneasiness of the
we expect no less from firemen, doctors,
soul.
lifeboatmen, parsons, the general public. An
“The arrogance which pronounces
annoying inquiry held lately almost resulted in a
judgment upon the written Word” upon so slight an
ruling that no one on a sinking ship should let
acquaintance as would hardly enable us to cover a
himself be saved so long as others were in danger;
sheet or two of paper with sayings of the Master,
it is preposterous, but is what human nature
which confines the Divine teaching to the great
expects of itself. No, we are not decadent on the
Sermon, of which we are able to rehearse some
21
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half-dozen sentences, is as absurd as it is
blameworthy. Let us give at least as profound
attention to the teaching of Christ as the disciples
of Plato, say, gave to his words of wisdom. Let us
observe, notebook in hand, the orderly and
progressive sequence, the penetrating quality, the
irresistible appeal, the unique content of the
Divine teaching; (for this purpose it might be well
to use some one of the approximately
chronological arrangements of the Gospel History
in the words of the text). Let us read, not for our
profiting, though that will come, but for love of
that knowledge which is better than thousands of
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educational authority, one who knows to love little
children, would away with all tales and histories
that appeal to the imagination; let children learn by
means of things, is her mandate; and the charm and
tenderness with which it is delivered may well
blind us to its desolating character. We recognize
Rousseau, of course, and his Emile, that selfsufficient person who should know nothing of the
past, should see no visions, allow no authority. But
human nature in children is stronger than the
eighteenth century philosopher and the theories
which he continues to inform. Whoever has told a
fairy talk to a child has been made aware of that

His history books should be written with the lucidity,

concentration, personal conviction, directness, and admirable
simplicity which characterizes a work of literary calibre.
gold and silver. By and by we perceive that this
knowledge is the chief thing in life; the meaning of
Christ's saying, “ Behold, I make all things new,”
dawns upon us; we get new ideas as to the relative
worth of things; new vigor, new joy, new hope are
ours.
If we believe that knowledge is the
principle thing, that knowledge is tri-partite, and
that the fundamental knowledge is the knowledge
of God, we shall bring up our children as students
of Divinity and shall pursue our own life-long
studies in the same school. Then we shall find that
the weekly sermons for which we are prepared are
as bread to the hungry; and we shall perhaps
understand how enormous is the demand we make
upon the clergy for living, original thought. It is
only as we are initiated that science and “Nature”
come to our aid in this chief pursuit; then, they
“their great Original proclaim”; but while we are
ignorant of the principal knowledge they remain
dumb. Literature and history have always great
matters to speak of or suggest, because they deal
with states or phases of moral government and
moral anarchy, and tacitly indicate to us the sole
key to all this unintelligible world; and literature
not only reveals to us the deepest things of the
human spirit, but it is profitable also “for example
of life and instruction in manners.”
We are at the parting of the ways; our latest
22
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natural appetency for letters to which it is our
business to minister. Are we not able to believe that
words are more than meat, and so believing shall
we not rise up and insist that children shall have a
liberal diet of the spirit? Rousseau, in spite of false
analogies, fallacious arguments, was able to
summon fashionable mothers and men of the world
throughout Europe to the great task of education
because his eloquence convinced them that this
was their assigned work and a work capable of
achievement; and we who perhaps see with clearer
eyes should do well to cherish this legacy--the
conviction that the education of the succeeding
generation is the chief business of every age.
Nevertheless, though we are ourselves
emerging from the slough of materialism, we are
willing to plunge children into its heavy ways
through the agency of a “practical” and “useful”
education; but children have their rights, and chief
among these is the freedom of the city of mind. Let
them use things, know things, learn through things,
by all means; but the more they know Letters the
better they will be able, with due instruction, to
handle things. I do not hesitate to say that the
whole of a child's instruction should be conveyed
through the best literary medium available. His
history books should be written with the lucidity,
concentration, personal conviction, directness, and
admirable simplicity which characterizes a work of

E d u c a t i o n a l

T h o u g h t

literary calibre. So should his geography book; the
so-called scientific method of teaching geography
now in vogue is calculated to place a child in a
somewhat priggish relation to Mother Earth; it is
impossible, too, that the human intelligence should
assimilate the sentences one meets with in many
books for children, but the memory retains them
and the child is put in the false attitude of one who
offers pseudo-knowledge. Most of the geography
books, for example, require to be translated into
terms of literature before they can be apprehended.
Great confidence is placed in diagrammatic and
pictorial representation. And it is true that children
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corrupt the morals of youth; aware of what
happened in Europe when the flood-gates of
knowledge were opened, Erasmus was anxiously
solicitous on this score. Will the publishers, who,
since Friedrich Perthes discovered their
educational mission, have done so much for the
world, help us in this matter also? They must
excise with a most sparing hand, always under the
guidance of jealous scholars; but what an ease of
conscience it would be to teachers if they should
throw open the world of books to their scholars
without fear of the mental and moral smudge left
by a single prurient passage! Many, too, who have
taken out their freedom in the republic
of letters, would be well content to keep
Readings in literature, whether of prose or
complete library editions in costly
bindings in their proper places, while
poetry, should generally illustrate the
handy volumes in daily use might be left
historical period studied; but selections should about without uneasiness.
The Old Testament itself after such
be avoided; children should read the whole book a (very guarded) process would be more
for the reading of children; and
or the whole poem to which they are introduced. available
few persons would feel that
Shakespeare's plays suffered from
removal of obscenities here and there.
enjoy diagrams and understand them as they enjoy
In this regard we cherish a too superstitious piety.
and understand puzzles; but there is apt to be in
In another matter let that great “remedial thinker”
their minds a great gulf between the diagram and
Dr. Arnold, advise us;-- “ Adjust your proposed
the fact it illustrates. We trust much to pictures,
amount of reading to your time and inclination but
lantern slides, cinematography displays; but
whether that amount be large or small let it be
without labour there is no profit, and probably the
varied in its kind and widely varied. If I have a
pictures which remain with us are those which we
confident opinion on any one point connected with
have first conceived through the medium of words;
the improvement of the human mind it is on this.”
pictures may help us to correct our notions, but the
Here we get the reason for a varied and liberal
imagination does not work upon a visual
curriculum; and, as a matter of fact, we find that
presentation; we lay the phrase of a description on
the pupil who studies a number of subjects knows
our palette and make our own pictures; (works of
them as well as he who studies a few knows those
art belong to another category). We recollect how
few.
Dr. Arnold was uneasy until he got details enough
In closing a series of letters, for the
to form a mental picture of a place new to him. So
insertion
of which I am greatly indebted to the
it is with children and all persons of original mind:
courtesy of the Editor, may I venture to repeat a
a map to put the place in position, and then, all
few suggestions offered in former letters? Children
about it, is what we want.
should read books, not about books and about
Readings in literature, whether of prose or
authors; this sort of reading may be left for the
poetry, should generally illustrate the historical
spare hours of the dilettante. Their reading should
period studied; but selections should be avoided;
be carefully ordered, for the most part in historical
children should read the whole book or the whole
sequence; they should read to know whether it be
poem to which they are introduced. Here we are
Robinson Crusoe or Huxley's Physiography; their
confronted by a serious difficulty. Plato, we know,
knowledge should be tested, not by questions, but
determined that the poet in his “Republic” should
by the oral (and occasionally the written)
be well looked after lest they should write matter to
reproduction of a passage after one reading; all
23
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further processes that we concern ourselves about
in teaching the mind performs for itself; and lastly
this sort of reading should be the chief business in
the class room.
We are at a crucial moment in the history of
English education. John Bull is ruminating. He
says, “I have labored at the higher education of
women; let them back to the cooking-pot and
distaff and learn the science(!) of domestic
economy. I have tried for these forty years to
educate the children of the people. What is the
result? Strikes and swelled head! Let them have
'prentice schools and learn what will be their
business in life!” John Bull is wrong. In so far as
we have failed it is that we have offered the
pedantry, the mere verbiage, of knowledge in lieu
of knowledge itself; and it is time for all who do
not hold knowledge in contempt to be up and
doing; there is time yet to save England and to
make of her a greater nation, more worthy of her
opportunities. But the country of our love will not
stand still; if we let the people sink into the mire of
a material education our doom is sealed; eyes not
living will see us take even a third-rate place
among the nations. For it is knowledge that
exalteth a nation, because out of duly-ordered
knowledge proceedeth righteousness and
prosperity ensueth.
“Think clear, feel deep, bear fruit well,”
says our once familiar mentor, Matthew Arnold,
and his monition exactly meets our needs.
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Announcing the

ChildLightUSA
4th Annual
Charlotte Mason
Educational Conference
From Rewards to Relationship:
Understanding Motivation
at
Gardner-Webb University
June 11, 12, 13, and 14, 2008
Preconference workshop on June 11
Dr. Milton Uecker:
Teaching upper elementary math: from fractions, decimals, percentages to
Algebra using manipulatives
Time: 8:30 a.m. to 3:00 p.m.

I am, yours etc.,
Charlotte M. Mason

ChildLightUSA Book Club Selections
for next year’s conference:
Unconditional Parenting: Moving from
Rewards and Punishments to Love and
Reason and
What to look for in a Classroom by Alfie
Kohn
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Knowledge,
Reason, And
Rebellion
To the Editor of “The Times.”
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educated in their several degrees. All of them can
write and speak clearly, think logically if not
sincerely, and exhibit certain practical ability.
No doubt we are better and not worse than

But, the will is the man, the will chooses;
and the man must know, if the will is to

make just and discriminating decisions.

our forefathers; and, if we err, it is through
ignorance. “Through ignorance ye did it,” was said
Taken from the Parents’ Review, 1914, Volume 25,
of the worst crime that men have done; and that
page 199.
appalling offence was wrought for no worse reason
than because it is the habit of more or less lettered
Sir,--Will you allow me to continue my argument
ignorance to follow specious arguments to logical
concerning our conception of knowledge?
conclusions. The sapient East knows all about it.
We have been very busy about education
Lady Lugard tells us how, “The Copts have a
these sixty years or more--diligently digging,
saying that 'in the beginning when God created
pruning, watering; but there is something amiss
things He added to everything its second.' ‘I go to
with our tree of knowledge; its fruits, both good
Syria,' said Reason; 'I go with you,' said
and evil, are of a mean crabbed sort, with so little
Rebellion.” We need not follow the other pairs that
to choose between them that superior persons find
went forth, but still Reason is apt to be
it hard to determine which is which. To examine
accompanied by Rebellion when it sets out in
the individual apples would be a long process, but
search of a logical issue.
let me take one at a venture: is it not true that a
For it is a fatal error to suppose that reason
conviction of irresponsibility characterizes our
can take the place of knowledge, that reason is
generation?
infallible; that reasonable conclusions are of
If this be true, seeing that we all think as we
necessity right conclusions. Reason is a man's
have been brought up to think, our education is at
servant, not his master; and behaves like a good
fault. Faulty education is to blame if private
and faithful servant--a sort of Caleb Balderstone,
property be recklessly injured in broad day, if
ready to lie royally in his master's behoof--and
working men do vital injury to their country
bring logical demonstration of any premises which
the will chooses to entertain. But, the will
is the man, the will chooses; and the man
For it is a fatal error to suppose that reason
must know, if the will is to make just and
decisions. This is what
can take the place of knowledge, that reason is discriminating
Shakespeare, as great a philosopher as a
poet, set himself to teach us, line upon
infallible; that reasonable conclusions are of
line, precept upon precept. His Leontes,
Othello, Lear, Prospero, Brutus, preach on
necessity right conclusions.
the one text--that a man's reason brings
certain infallible proof of any notions he
thinking to serve their caste, if there be people who
has willfully chosen to take up. There is no escape
love to have it so, as long as their own interests are
for us, no short cut; art is long, especially the art of
immune. The melancholy fact is that the people,
living.
who do damage to private property, to public
In the days when a working man
interests, and to that more delicate asset of a
represented only the unit of his family he picked up
nation, public opinion, are all by way of being
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enough knowledge to go on with at church and
many women and some men does not count, for
chapel, by scrutinizing his neighbours’ doings, in
thought is the last thing it is meant to express. The
the village parliament held at pump or
Greeks believe that training in the use and power
“public,” from the weekly news-sheet.
of words was the chief part of education,
But we have changed all that: bodies of
recognizing that if the thought fathers the
For
working men have learned by means
word, so does the word in turn father the
of union to act with a momentum
thought. They concerned themselves
great thoughts
which may be paralyzing or
with no language, ancient or modern,
anticipate great
propelling according to whether
save their own, but of that they
the men have or have not
works; and these come acquired a consummate appreciation.
knowledge. Without knowledge,
With the words came the great
Reason carries a man into the
thoughts, expressed in whatever way
only to people
wilderness and Rebellion joins
the emergencies of the State called
conversant with the
company. The man is not to be
for – in wise laws, victorious battles,
blamed: it is a glorious thing to
glorious temples, statues, dramas. For
great thoughts that
perceive your mind, your
great thoughts anticipate great works;
have been written
reasoning power, acting of its own
and these come only to people
accord as it were and producing
conversant with the great thoughts that
and said.
argument after argument in support of
have been written and said. In what
any initial notion; how is a man to be
strength did the youngest and greatest of
persuaded, when he wakes up to this
our Premiers bring about the “revival of
tremendous power he has of involuntary
England”? He was fortified by illimitable
reasoning, that his conclusions are not necessarily
reading, by a present sense of a thousand
right, but rather that he who reasons without
impossibilities that had been brought to pass-- of a
knowledge is like a child playing with edged tools?
thousand things so wisely said that wise action was
Following his reason, he acquires this and the other
a necessary outcome. To say that we as a nation are
sort of freedom; but is not written;
suffering from our contemptuous depreciation of
knowledge is to say that we scorn letters, the
“Nor yet
proper vehicle of all knowledge.
(Grave this upon thy heart!) if spiritual things
Let us glance at the three departments of
Be lost through apathy, or scorn or fear,
knowledge to see in regard to which of the three
Shalt thou thy humbler franchise support,
we are most in error. Some of us are content with
However hardly won or justly dear.”
such knowledge of Divinity as is to be picked up
from the weekly sermon heard in church, but even
If, then, the manners and the destinies of men are
with the qualification of a degree in arts I wonder
shaped by knowledge, it may be well to inquire
do our divines lift us as much as they might into
further into the nature of that evasive entity.
that serener region where words fitly spoken beget
Matthew Arnold helps us by offering a threefold
thoughts of peace and holy purpose? That worship
classification which appeals to common sense-is the main end of our Church services is a sublime
knowledge of God, knowledge of man, and
ideal, but “The Way, without which there is no
knowledge of the natural world; or, as we should
going, the Truth, without which there is no
say, Divinity, the Humanities, and Science. But I
knowing, the Life, without which there is no
think we may go further and say that Letters, if not
living,” must needs be set before us in “words that
(as I said before) the main content of knowledge,
burn,” and we wait for preachers like those of a
constitute anyway the container -- the wrought
bygone day, “whose pulpit thunders shook a
salver, the exquisite vase, even the alabaster box to
nation's soul.”
hold the ointment.
It is possible that the Church may err in
If a man cannot think without words, if he
keeping us underfed upon that knowledge which is
who thinks with words will certainly express his
life, but she does not send us away empty. We get
thoughts, what of the monosyllabic habit that is
some little share, too, of literature, poetry, history:
falling upon men of all classes? The chatter of
a phrase, a line, lights up a day for us; to read of
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Charles Fox’s having said, “Poetry’s everything,”
of that black conqueror in the Soudan who said,
“Without learning life would have neither pleasure
nor savour”--these things do us good, we cannot
tell why.
But there is a region of apparent sterility in
our intellectual life. Science says of literature, “I'll
none of it,” and science is the preoccupation of our
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our presentation of it by means of facts and figures
and demonstrations that mean no more to the
general audience than the point demonstrated,
never showing the wonder and magnificent reach
of the law unfolded. The old Hebrew who taught
us that “Bread-corn is bruised....because his God
doth instruct him and doth teach him,” glorified
life. Coleridge has revealed the innermost secret,

That little girl had found the principle – admiration, wonder – which makes science
vital, and without wonder her highest value is, not spiritual, but utilitarian.
age. Whatever we study must be divested to the
whether of science or literature: speaking of the
bone, and the principle of life goes with the flesh
genius of an idea, he says, “when the idea of
we strip away; history expires the process, poetry
Nature (presented to chosen minds by a Higher
cannot come to birth, religion faints; we sit down
Power than Nature herself),” etc. The man who
to the dry bones of science and say, Here is
would write for us about the true inwardness of
knowledge, all the knowledge there is to know. “I
wireless telegraphy, say, how truly it was a
think that is very wonderful,” a little girl wrote in
discovery, a revealing of that which was there and
an examination paper after trying to explain why a
had been there all along, might make our hearts
leaf is green. That little girl had found the principle
burn within us. No doubt there are many scientific
– admiration, wonder – which makes science vital,
men who are also men of letters, and some
and without wonder her highest value is, not
scientific books as inspiring as great poems – but
spiritual, but utilitarian. A man might as well
science is waiting for its literature; and, though we
collect matchboxes, like those charming people
cannot live in shameful ignorance and must
in one of the Anatole France's novels, as
get what we can out of the sources
search for diatoma, unless the wonder
open to us, science as it is too
. . .but
of the world be ever fresh before
commonly taught tends to
science is waiting for its
his eyes. In the eighteenth
leave us crude in thought
century science was alive,
and hard and narrow in
literature; and, though we
quick with emotion, and
judgment.
therefore it found expression
By way of a
cannot live in shameful ignorance
in literature. Still, a Lister, a
pis aller, would it not
and must get what we can out of the
Pasteur, moves us, and we
be a step in advance to
feel that in one department
require a degree in Arts
sources open to us, science as it is too
of science, anyway, men
from every student
stirred by the passion of
who offers himself for
commonly taught tends to leave us
humanity (“letters” at the
one in Sciences? An
crude in thought and hard and
fountain head?) are doing
additional year of
monumental work.
university life, with the
narrow in judgment.
But for the most part
whole period divided equally
science as she is taught leaves us
between the two studies, might
cold; the utility of scientific discoveries
secure, at any rate, some
does not appeal to the best that is in us,
amelioration, some widening of outlook
though it makes a pretty urgent and general appeal
for young men who are preparing for scientific
to our lower avidities. But the fault is not in
pursuits.
science – that mode of revelation which is granted
We are told that in times of great upheaval
to our generation, may we reverently say? - but in
it profits not to cast blame on this or that section of
27
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the community; that we are all to blame even for
offences of individuals; and we partly believe it
because our fathers have told us; thus did the
prophets humble themselves before God, and
bemoaned each his exceeding great sin in the sin of
his people. We, too, are meek under chastisements,
but we are vague and, to that extent, insincere.
Perhaps our duty is to give serious thought to the
problems of our national life; then we may come to
realize that man does not live by bread alone; we
may perceive that “bread” (or cake!) is our sole
and final offer to all persons of all classes; that we
are losing our sense of any values excepting money
values; that our young men no longer see visions,
and are attracted to a career in proportion as
“there's money in it.” Nothing can come out of
nothing, and, if we bring children of the nation on
sordid hopes and low ambitions, need we be
surprised that every man plays for his own hand?
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every member of a guild was under to use just
weights and measures and to turn out first rate
work of whatever kind. But, notwithstanding these
moral safeguards, the tyranny of the guilds became
insupportable, and they disappeared into the limbo
of things no longer serviceable. Could any dream
of Socialism, again, offer more perfect conditions
than did the Russian village communes? But these
too established a tyranny which was felt to be more
oppressive than serfdom itself; the Mir
disappeared, lost in that Gehenna which engulfed
the guilds.
Wordsworth's prophetic lines should
instruct us. “However hardly won or justly dear”
those humbler franchises for which men are
standing out in their tens of thousands with
unanimity, courage, devotion to a cause justified by
their REASON, they will not be able to support
those same franchises if spiritual things, the real
things of life, be lost in gaining them.
Therefore we may predict that the present
It is within everybody’s province to
movement may well issue in worse things
but will not issue in the triumph of either
inﬂuence public opinion, if it be only the
trade unionism or syndicalism. Here is our
opinion of two or three; we may raise the
opportunity. We blame the workmen for
their irresponsible action, for what seems to
whole question to higher plane . . . .
us the reckless way in which the poorest are
impoverished and multitudes of workers are
compelled to unwilling idleness. But those
We recognize now and then, when the shoe
of us who are neither miners nor owners may not
pinches, that the nation is in the throes of a
allow ourselves irresponsible thought or speech,
revolution, but do we take trouble to find out the
and we may contribute our quota towards
cause of “industrial unrest” and the correct attitude
appeasement. It is within everybody's province to
of the public toward that unrest? The revolution
influence public opinion, if it be only the opinion
which is in progress may, it seems to me, develop
of two or three; we may raise the whole question to
on either of two lines: the men may get those
higher plane, the plane of those spiritual things -“humbler franchises” they covet, but at the loss of
duty, responsibility, brotherly love (towards all
“spiritual things” -- such as the character of fair
men)-- which make the final appeal. We could not,
play, straight dealing, and loyalty to contract,
and we need not try to, obstruct the revolution of
which we like to think of as distinctively English.
which we are vaguely conscious, but we may help
But what about the warning that these “humbler
to make it a turn of the wheel which shall bring us
franchises” -- minimum wage, schedule rates, and
out of the darkness of a Simplon Tunnel into the
the rest -- will be likewise lost? Trade unionism is
light and glory of a Lombard plain. We may,
no new thing; centuries ago and for centuries, as
respecting the claims of working men, perceive
we know, England and Europe were under the
that they demand too little, and that the things they
dominion of those stated within the State -- the
demand are not those which matter. Even the shock
Trades Guilds. At this distance of time we can
of a revolution is not too high a price for an
afford to admire these for the spiritual things to
experience which should convince us that
which they held fast; their religious organization,
knowledge is the basis of a nation's strength.
the thorough organisation, the thorough training
I am, yours etc.,
Charlotte M. Mason.
they afforded their apprentices, and the obligations
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The New And Old Conceptions
Of Knowledge
To the Editor of “The Times”
Taken from the Parents’ Review, 1914, Volume
25, page 270.
Sir, Will you allow me to take up my
parable again, not as one who sits in the seats of
the learned, but rather as that unduly privileged
person, the looker-on? True, discrimination is
required for the performance of even his lowly and

carried is one and indivisible, and that it is
generally impossible for the mind to receive
knowledge except through the channel of letters.
But the mediaeval mind had, as we know, a
more satisfactory conception of knowledge than
we have arrived at. Knowledge is for us a thing of
shreds and patches, knowledge of this and that,
with yawning gaps between. The Hebrew had a
more just conception; I shall venture to quote
further from a biblical passage to which I referred
in my last letter: --

All knowledge, dealt out to us in such portions as we are ready for is sacred;
knowledge is, perhaps, a beautiful whole, a great unity, embracing God and

man and the universe. . . .

casual function, but what the writer may lack in
this respect the reader will supply.
I have ventured to advance that
“knowledge” is undefined and probably
indefinable; that, it is a state out of which persons
may pass and into which they may return, but
never a store upon which they may draw; that
knowledge--hunger is as universal as breadhunger; that our best provision for conveying
knowledge is marvellously successfull with the
best men, but rather futile with the second best;
that persons whose education has not enriched
them with knowledge stores up information
(statistics and other facts), upon which they use
their reasoning powers; that the attempt to reason
without knowledge is disastrous; and that, during
the present distress, England is, for various
economical reasons, in a condition of intellectual
inanition consequent upon a failure in her food
supply, in this case the supply of food proper for
the mind. I have glanced at Knowledge under the
three headings suggested by one who speaks with
authority, and have contended that, even if
knowledge be divisible, the vehicle by which it is
29
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“Doth the ploughman plow all day to sow? Doth
he open and break the clods of his ground? When
he hath made plain the face thereof, Doth he not
cast abroad the fitches, and scatter the cummin, and
cast in the principle wheat and the appointed barley
and the rie in their place? For his God doth instruct
him to discretion and doth teach him.”
The scholastic mediaeval mind, probably
working on the scattered hints which the Scriptures
offer, worked out a sublime, Filosofica della
Religione Cattolica, pictured, for esample, in the
great fresco painted by Simoni Memmi and Taddeo
Gaddi (which Ruskin has taught us to know), and
implied in “The Adoration of the Lamb” painted by
the two Van Eycks. In the first picture we get a
Pentecostal Descent, first, upon the cardinal virtues
and the Christian graces, then, upon prophets and
apostles, and below these, upon the seven Liberal
Arts, represented each by its captain figure, Cicero,
Aristotle, Zoroaster, etc., none of them Christian,
not one of them a Hebrew. Here we get the
magnificent idea that all knowledge (undebased)
comes from above and is conveyed to minds which
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are, as Coleridge says, previously prepared to
Virtues. . . .Temperance, Prudence, Justice,
receive it; and, further, that it comes to a mind so
Fortitude. Under these are the great Prophets and
prepared, without question as to whether it be the
Apostles. . . . . Under the line of Prophets, as
mind of pagan or Christian ; a truly liberal catholic
powers summoned by their voices are the mythic
idea, seems to me,
figures of the seven theological or
corresponding
spiritual and the seven geological or
marvellously with the
natural sciences; and under the feet
facts of life. As sublime
of each of them the figure of its
. . .but that every
and even more explicit is
Captain-teacher to the
the promethean fable
world.” (Mornings in Florence.)
fruitful ideas, every
which informed the Greek
That is, the Florentines of
mind. With the sense of a
the Middle Ages believed in “the
original conception, be teaching power of the Spirit of God,”
sudden plunge we come
down to our own random
believed not only that the seven
it in geometry, or
and ineffectual actions,
Liberal Arts were fully under the
and are tempted to cry
direct out pouring of the Holy Ghost,
grammar, or music,
with Wordsworth:-but that every fruitful idea, every
original conception, be it in
“Great God! I'd rather
was directly derived
geometry, or grammar, or music, was
be a pagan suckled in a
directly derived from a Divine
creed outworn,”
from a Divine Source.
Source.
Whether we receive it or
and know that a God had
not, and the Scriptures abundantly
brought gifts of knowledge
support such a theory regarding the
to men at awful cost, than to sit serene in the vague
occurrence of knowledge, we cannot fail to
belief that knowledge arrives in incoherent
perceive that here we have a harmonious and
particles, no one knows how and no one knows
ennobling scheme of education and philosophy. It
whence; or that it is self-generated in a man here
is a pity that the exigencies of his immediate work
and there who gets out of himself new insight into
prevented Ruskin from inquiring further into the
the motions of mind and heart, a new perception of
origin, the final source, of knowledge, but we may
the laws of life, the hint of a new amelioration in
continue the inquiry for ourselves. In “the teaching
the condition of men.
power of the Spirit of God” we have a pregnant
Because the notion that we entertain of
and inspiring phrase. Supposing that we accept this
knowledge as being heterogeneous lies at the root
mediaeval philosophy tentatively for present relief,
of our heterogeneous theories of education, it may
what would be our gains?
be as well to quote a passage from Ruskin's
First, the enormous relief afforded by a
descriptions of that picture in the chapel of the
sense of unity of purpose, of progressive evolution,
Church of Santa Maria Novella to which I have
in the education of the race. It induces great ease of
referred: -mind to think that knowledge is dealt out to us
“…On this side and the opposite side of the
according to our preparedness and according to our
Chapel are represented by Simoni Memmi's hand,
needs; that God whispers in the ear of the man who
the teaching power of the Spirit of God and the
is ready in order that he may be the vehicle to carry
saving power of the Christ of God in the world
the new knowledge to the rest of us. “God has a
according to the understanding of Florence in his
few of us whom He whispers in the ear”; Abt
time.
Vogler is made to say, and another poet causes his
“We will take the side of intellect first. Beneath
Explorer to cry:-the pouring forth of the Holy Spirit in the point of
the arch beneath are the three Evangelical Virtues.
“God chose me for his whisper, and I've
Without these, says Florence, you can have no
found it, and it’s yours!”
science. Without Love, Faith, and Hope -- no
intelligence. Under these are the four Cardinal
Next, that knowledge, in this light, is no
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longer sacred and secular, great and trivial,
practical and theoretical. All knowledge, dealt out
to us in such portions as we are ready for is sacred;
knowledge is, perhaps, a beautiful whole, a great
unity, embracing God and man and the universe,
but having many parts which are not comparable
with one another in the sense of less or more,
because all are necessary and each has its
functions. Next, we perceive that knowledge and
the mind of man are to each other as are air and the
lungs. The mind lives by means of knowledge;
stagnates, faints, perishes, deprived of this
necessary atmosphere.
That, it is not for a man to choose, “I will
learn this or that, the rest is not my concern”; still
less is it for parent or schoolmaster to limit a child
to less than he can get at of the whole field of
knowledge; for, in the domain of mind at least as
much as in that of morals or religion, man is under
a Divine Master; he has to know as he has to eat.
That, there is not one period of life, our
school days, in which we sit down to regular meals
of intellectual diet, but that we must eat every day
in order to live every day.
That, knowledge and what is known as
“learning” are not to be confounded; learning may
still be an available store when it is not knowledge;
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Some Modern Remedies.
There are various delightfully “new”
education systems in favor, in all of which a grain
of knowledge is presented in a gallon of warm
diluents. Punch's “Miss Honeyman” is a case in
point; but, even if Jemmy and Jenny had known
which was Alfred and which was the cakes, the
“dramatic method,” good as affording an
occasional game, is a huge waste of time when
serious work is required. Again, we have the
theory that it does not matter what a child learns,
but only how he learns it; which is as sound as, It
does not matter what a child eats, but only how he
eats it, therefore feed him sawdust! Then, we have
Rousseau's primitive man theory, that a child must
get all his knowledge through his own senses and
by his own wits, as if there were no knowledge
waiting to be passed on by the small torch-bearer
and there is the theory which obtained in Catholic
England Exemplified in more than one of the
Waverly Novels, in the sports purveyed for her
tenantry by Lady Margaret Bellenden for example.
Those men and maidens had been trained as
children to be “supple, active, healthy, with senses
alert, ready for dance and song, with an eye and ear
ready for the beautiful, intelligent, happy,
capable.” (I quote from a recent valuable letter in

That is what ails us as a nation; we do not understand; not working

people only, but educated men and woman employ fallacious

arguments, oﬀer prejudices for principles, and platitudes for ideas.
but by knowledge one grows, becomes more of a
person, and that is all that there is to show for it.
We sometimes wonder at the simplicity and
modesty of persons whose knowledge is matter of
repute; but they are not hiding their light; they are
not aware of any unusual possessions; they have
nothing to show but themselves, but we feel the
force of their personalities. Now, forceful
personalities, persons of weight and integrity, of
decision and sound judgment, are what the country
is most in need of; and, if we propose to bring such
persons up for the public service, the gradual
inception of knowledge is one condition amongst
others.
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The Times.) What with our morris-dances,
pageants, living pictures, miracle plays, and so on,
we are reviving the Stuart educational ideals, and
no doubt we do well to aim at increasing the
general joy. But our age requires more of us; in the
sort of self-activity and self expression implied in
these and in half a dozen other educational
theories, knowledge plays no part, and the city
gamin exhibits in perfection every quality of
gaiety, alert intelligence, delight in shows, which
we set ourselves to cultivate.
“With all thy getting, get understanding.” is
the message for our needs, and understanding is, in
one sense, the conscious act of the mind in
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apprehending knowledge, which is in the relative,
and does not exist for any person until that person's
mind acts upon the intellectual matter presented to
it. “What will ye not understand?” is the repeated
and poignant question of the Gospels.
That is what ails us as a nation, we do not
understand, not
working people
only, but
educated
We have no doubt,
men and
woman
arrived at a good
employ
starting place, but we may
fallacious

not consider the journey

arguments,
offer
is accomplished.
prejudices
for principles,
and platitudes for
ideas. If it be argued that
these failures are due less to ignorance than to
insincerity, I should reply that insincerity is an
outcome of ignorance; the darkened intelligence
can not see clearly.
A review in The Times Literary Supplement
(for April 11th) comes to my aid:-- “The note of
modern Germany Lord Haldane finds in the fact
that, while its spirit is highly concrete and
practical, it is based on foundations of abstract
knowledge;” “Orderliness” (says Lord Haldane)
“becomes easy when first principles are clearly
defined.” Mr. Herford again, in the volume under
review (Germany in the Nineteenth Century)
speaks of “the peculiarly important part played by
abstract thought in the making of modern
Germany.” We English have an uneasy admiration
for Germany as a nation which has worked out its
own salvation on certain philosophic principles; it
would be fatal and futile for us to take what the
Irishman calls the “bottle” prescribed for a
neighbor. Our constitution is not his nor are our
ailments identical; but we also must look for our
panacea to abstract knowledge: the difference may
happily prove to be that we shall investigate further
into the source of knowledge and apply the remedy
with a more adequate conception of first principles.
“The day is unto them that know,” but knowledge
is by no means the facile acquirement of those
who, according to Ruskin, cram to pass and not to
know”; and who “do pass and do not know.”
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I would not be understood as venturing to
pass strictures upon the vast and excellent
educational work we are doing; as impossible to go
into an elementary school without being impressed
by the competence of the teachers and the
intelligence of the children; I have already paid a
worthless tribute to public schools, and should like
here to add a word of affectionate and hearty
appreciation of the high school girl as I know her
as a person quite undeserving of the slings and
arrows of outrageous criticism too freely aimed at
her. As for our new universities, they remove the
stigma under which many of us have suffered in
presence of the numerous centers of intellectual
life which add dignity and grace to continental
cities. The new universities are full of promise for
the land.
We have no doubt, arrived at a good
starting place, but we may not consider the journey
is accomplished. I need not repeat the charges to
which we have laid ourselves open because of our
ignorance, but perhaps in future letters I may be
allowed to take a closer survey of the field of
education as regarded from the standpoint of
knowledge and the innate affinities existing in the
mind with that knowledge which is proper for it.
For the present my desire is that “abstract
knowledge” should present itself to practical
persons as the crying demand of the nation; the
“mandate,” let us say, pronounced by certain
general failures to understand the science of
relations, and that other neglected form of
knowledge, the science of the proportion of
things.”
I am, yours etc.,
Charlotte M. Mason
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The work and aims of the
Parents’ Union School
By Miss O'Ferrall
Taken from the Parents' Review, 1922, pp. 777-787.
This version of this article comes from the SkyLark, 1997, a publication of The Children’s Liberal
Arts Education Foundation, Bainbridge Island,
Washington. Used by permission of Victoria Waters.
These helpful introductory remarks are by Victoria
Waters.
In 1920, Herbert Samuel, cousin to Henrietta
Franklin, Honorary Organizing Secretary of the
P.N.E.U., was appointed high commissioner for
Palestine under the Balfour declaration. In (a) few
months, a branch of the P.N.E.U. was formed in
Jerusalem and a House of Education graduate imported to teach a class of children. In November
1922, the Parents’ Review printed her clear and
succinct account of the scope of P.N.E.U. work at
that time.

Being a paper read to the Jerusalem Branch
of the P.N.E.U.

Rather more than thirty years ago, Miss
Mason, the founder of the Parent’s National
Education Union, met with a few friends to discuss
the possibilities of furthering the educational
theories which she had evolved during many years
of teaching experience. The result of this meeting
was the founding of the P.N.E.U. and shortly
afterwards in connection with it the Parents’ Union
School-- called in early days the Parents’ Review
School. The PNEU as you know is an association
33

Fall 2007

of parents and teachers and all interested in the
educational welfare of children, bound together to
study these principles, to apply them and to make
them known. The P.U.S., about which I am going
to speak more particularly, is quite a different thing
from the PNEU but it is understood that all who
join it accept and carry out PNEU principles. I can
now only just touch upon some of these principles,
you can study them for yourselves in Miss Mason's
books, Home Education, School Education,
Parents and Children, and Ourselves, which you
can borrow from the library at the Ladies' Club.
But first let us take a brief look at the
growth of the Union. Almost immediately after its
foundation the Parents’ Union School came into
being, and each term a programmed of work and
time-table were sent out to each parent who joined
the school. But where is the school? Not indeed in
one place only, but all offer the world there are
children working in the PUS and what is it,
supposing I want to join, what must I do and what
benefit will it be to me? My answer is this.
The Parents’ Union School was started
originally for the benefit of those children working
at home. I believe that two of the difficulties of
many parents who teach or have their children
taught at home are (1) the choices of books, and (2)
the fact that they don't know how their children
stand with regard to other children of their own
age. This was, I know, the experience of my own
mother until we one day heard of the PUS. But
once having heard of it these difficulties melt away.
You write to the Secretary of the House of
Education, Ambleside, asking for particulars of the
school. Then you join PNEU and also, if you wish
your children to have the benefit of working in the
school, the PUS then comes a paper of questions—
and what questions!--to be answered about the
children. Age, Height, weight, health, memory
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tests, favorite occupations, specimens of work to
be sent up, and drawings of the children's hands,
etc., etc. Rather a nuisance, and rather unnecessary
perhaps you may think at first, but I believe every
parent would change his mind if he realized how
much interest is taken by Miss Mason in his
particular child. The questions dully answered and
up to Ambleside you receive in a short time a
program of work and time-table for your child for

T R A N S C E N D I N G

T I M E

being this term's period. The same period is studied
in French History from Mrs. Creighton's “First
History of France,” whilst in Citizenship form IIB
is reading “Stories from the History of Rome” by
Mrs. Beesley and IIA Plutarch's “Julius Caesar,”
and “A citizen reader,” by Arnold Forster.
For Reading Shakespeare’s “Julius Caesar,”
“The Little Duke,” and “Wigwam Stories” are set
in both divisions of the form, while in addition A.

The curriculum is wide for it is one of the PNEU principles that
“Education is the Science of Relations”

the coming term.
And now a word about these programmes
and carefully arranged time-tables. There are six
Forms in the PUS Forms I and II being sub-divided
into IB and IA, IIB and IIA, and the average age of
the children varies from 5 ½ to 6 in IB to 17 and 18
in Form VI, and for each of these forms a separate
programme of work is issued every term. The
curriculum is wide for it is one of the PNEU
principles that “Education is the Science of
Relations”; that is, that a child has natural relations
with a vast number of things and thoughts: so we
must train him upon physical exercises, nature,
handicrafts, science and art, and upon many living
books; for we know that our business is, not to
teach him all about everything, but to make him a
valid, as many as may be of-“Those first-born affinities
That fit our new existence to existing
things.”
We will take as an example of the
curriculum the work set for Form II-- children of
9-11-- for the spring term of this year.
In Bible Lessons the children are studying
the Exodus and the Gospel according to St.
Matthew, the periods set for this term taking us
from the Night of Deliverance to the Return of the
Spies, and from the Sending out of the Twelve to
the First Palm Sunday. There are also other books
set for Sunday reading at home such as “Sidelights
on the Bible,” “Wigwam Stories,” and “The
Northumbrian Saints.” These latter are optional.
English History is studies from “A History
of England, “by Arnold Foster, 55BC to 910AD.
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takes a period from “Bullfinch’s Age of Fable,”
Malory's “The coming of Arthur,” “Puck o Pook's
Hill” and Longfellow's “Saga of King Olaf,” whilst
B. is reading “The adventures of Beowulf,”
Longfellow's “The Discover of the North Cape,
and a portion from The Heroes of Asgard.
From this it will be seen how the different
subjects are arranged to fit in with one another.
In Geography both Forms are reading
portions from Book III of “The Ambleside
Geography Books”, written by Miss Mason. This is
a series of five books; book III being on the
Counties of England. They are also reading “Our
Sea Power, By H.W. Household, and Round the
Empire, by Sir George Parkin. All geography is of
course studied with an atlas.
French is studied from Seipmann's Primary
French Course and French Songs by Violet
Partington. The grammar is learnt to fit in with the
lesson, or rather the stories that are made to fit in
with the Grammar, and after reading and
translating the story, the children, as far as they
can, narrate it in French.
In Arithmetic IIB. is doing Weights and
Measures with practice of back work. IIA, Simple
Interest, Practice, Compound Practice, and H.C.F.
of large numbers.
English Grammar is studied from
Meiklejohn's short English Grammar and includes
parsing and analysis.
For a Natural History The Sciences by E.S.
Holden, is set—a most delightful book in dialogue
form. IIA. also takes a section from “Life and her
Children,” by Arabella Buckley, whilst IIB. has the
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choice of that or “Jack's Insects,” by Edmund
Selous, the authors of those charming books at
Tommy Smith and his Animals which rejoice the
hearts of the children of the first form.
In connection with the Natural History
every child in the P.U.S. keeps a Nature Book in
which he paints from nature flowers, birds, insects,
animals—in short any natural object which takes
his fancy—and he writes his on descriptions and
notes, not those dictated by his teacher. Children
who are too small to write dictate their notes which
are written down for them. Older children make
lists of birds and flowers-- and sometimes of
mosses, fungi, sea--weeds, etc.--with their English
and Latin names, Natural Orders, and date and
place of finding. Probably few people who know
that this is the idea of Nature Note Books which is
now used in so many schools was not thought of
until started by Miss Mason, and that it was from
ideas of Miss Mason’s that Sir Robert BadenPowell kindly says he got many of his ideas upon
scouting.
But to return to our programme for Form II.
Our next subject is Picture Study, another
feature of the P.U.S. Usually there are six pictures
by one artist set for the term; this term there are
three each by the Dutch painters Jan Steen and
Gerard Dou. This is a lesson eagerly looked
forward to by the children. The method on which it
is carried out is somewhat as follows: Each child is
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a portion or the whole of it from memory. The
position of the figures and the details in these
reproductions is sometimes quite remarkable.
Then comes Drawing—six twigs of trees,
studies of animals that you have been able to
watch, children at play in brush-drawing. Original
brush-drawing from books set for readings.
Recitation—a psalm, 12 verses each from
the Old and New Testaments, two hymns, and a
scene from Julius Caesar or forty lines from
Longfellow.
Music is studied on the Curwen Method
and in addition Musical Appreciation classes on
one particular composer are set for each term. This
term the one selected is Schumann. These classes
which now take a prominent place in many schools
again owe their origin to Mrs. A. Glover who
devised them for children of the PNEU.
In Singing, two English Songs and two
French Songs are to be learnt, also lessons in sightsinging.
Then comes Drill including Swedish Drill,
Ball Drill, Skipping, etc., and Handicrafts, help in
house or garden, Repousse work, Knitting, Sewing,
and boys as well as girls mend cloths from the
wash each week.
In addition to this work IIA. also takes
General History for which they are reading a book
on the British Museum. In connection with this
each child keeps a century book, that is a large note
book interleaved
for drawing and
which
It is her duty to open the doors in many diﬀerent direc- writing,
they divide up,
a page for
tions through which the children may walk in the pursuit giving
each century
to about
of knowledge whilst she is there to guide and direct as oc- back
15BC, earlier
dates being
casion requires. She does as little as possible herself.
added as
required. In this
given a copy of the picture to be studied and this he
book they draw specimens of the architecture,
looks at carefully for several minutes. When he
ancient implements, carvings, etc.--of the period
feels that he really knows it well he turns it face
they are studying, and write in the names of
downward and proceeds to tell you all he can about
famous people and events.
it. Every little detail is noticed—the position of the
Latin and Practical Geometry are also
woman sitting on the chair, the key hanging up on
begun in IIA.
the wall, the vine leaves creeping in at the window,
From this rough sketch of a term's
etc., etc. Having done this he looks at his picture
programme it may be seen what a vast range of
again, while the teacher adds any comments it is
interests are opened out before the child whom he
necessary to make, and the child then paints either
pursues with never-ending delight.
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And now we will take a look at the
carefully arranged time-tables. Practically all the
bookwork is done in the morning when the
children are fresh and ready to tackle the more
arduous parts of their work. The hours are not long
—two and a half for the first form, four for the Vth
and VIth; an hour more later in the day for II, III,
and IV and a couple for the Vth and VIth. This is
exclusive of practicing, dancing, sewing, and a
certain amount of reading. The lessons are
carefully arranged for the various days, no lesson is
longer than twenty minutes in the first form whilst
in the Vth and VIth the average length is about
forty minutes.
Now comes the question of how to teach
the lessons. In the PUS the teacher is not there to
thrust second-hand knowledge into the heads of the
children. It is her duty to open the doors in many
different directions through which the children
may walk in the pursuit of knowledge whilst she is
there to guide and direct as occasion requires. She
does as little as possible herself. “What a nice easy
job,” I think I hear you say. But when you come to
try it you find that after all it is so much easier to
do the sum yourself than to keep yourself in the
background and to give just exactly that right
amount of direction which will enable Tommy to
do it for himself.
It has been said, “that there is no
impression without expression” and certainly this
method is adopted in the PUS. The children have
their own books which they read for themselves
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The advantages of this method are various;
two important ones being that it secures the habit
of attention, and that it develops a good clear style
in speaking and composition. As regards the first—
if the child knows that he will have to narrate or
report what he has read after a single reading he is
bound to give it his attention or else feel small and
stupid when his turn comes and he has nothing to
say.
And as regards the second, as all books on
the PUS programmers are chosen from those of the
best authors the child is bound to develop a good
style in composition, for he will naturally write and
narrate in the style of the book he has been reading.
This method of Narration and reports is one
of the secrets of the PUS. Think of the time you
save. You read your book once and you know it
and go on to another—and there is no looking up at
the end of the term before the examinations, indeed
this is not allowed.
We will now pass to a week before the end
of term. One morning an envelope marked “House
of Education, Ambleside,” arrives. It contains the
examination questions. As soon as the day you
have fixed on comes round you open the envelope
and the examinations begin. They at last for one
week, and the subjects are not all in one lump-three hours arithmetic, two, history, or whatever it
is, but in the usual time set for that subject on the
time-table. Thus you might have forty-five minutes
history on Wednesday and forty on Friday. You are
given one question at a time and when that is
finished you are
given the next.
The advantages of this method are various; two
This method
the
important ones being that it secures the habit of attention, avoids
fatigue caused
particularly in
and that it develops a good clear style in speaking and
the case of
younger children
when the whole
but they do not stop there. Every lesson is either
of the time allowed for one subject is taken at once.
narrated or reported. The length of the passage
The examinations are not to be a burden to the
taken will of course vary according to the age of
children, but a pleasure. If one subject is finished
the children from a few lines for the little ones to
before its allotted time is up then the remainder of
several pages or a chapter for the older ones. After
the time may be used for another subject which the
a single reading the children are asked to narrate
children have not had time to finish, but any
the passage and I must say the results are quite
questions for which there has not been time during
astonishing. Sometimes in the case of older
the week may be omitted. Examinations conducted
children they write a report on the lesson instead of
on this method cause no strain to the children. In
narrating with equally satisfactory results.
the case of little children who cannot write, they
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dictate their answers, which are written down for
them. Songs and repetitions are heard, and exercise
books, paintings, handwork and drill are inspected
by the father or outside friend, sewing by the
mother, and a report of these with marks given by
the parent is then sent up to Ambleside with the
written examination papers. After a few weeks this
report and papers are returned together with a
report from Ambleside on the written work, and
from this report you are able to judge where your
child stands in comparison to others of its own age.
Each subject is marked—100 being the maximum
—and there are remarks by the examiner and by
Miss Mason who sees the papers and signs the
reports of every child in the PUS which amounts to
some thousands.
So far we have been thinking of the PUS as
confined to children taught at home but though
originally inaugurated for their benefit it was
destined to spread in many other directions.
Several families joined together and their children
worked together on the PUS programmes, then
private schools adopted the programme and more
recently many elementary schools have started
working on the method so that now all over Great
Britain you may find PU Schools of every type.
Who can tell the immense possibilities for
the better understanding and sympathy which may
arise between class and class as a generation of
children of all classes, in families and schools all
over the world, grows up reading the same books
and nourished upon the same educational ideals
which Miss Mason has given to the world?
And now we will turn to yet another part of
the work of the PNEU, namely that of the College
—the hub of the wheel as it were.
Situated amongst the mountains and lakes
for one of the most beautiful parts of England lies
the little town of Ambleside, beautiful in the
sunshine—perhaps almost more beautiful in the
rain when great clouds roll over the mountain tops.
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is the home of the PNEU. Could any spot be more
ideal; and as one thinks of what the PNEU is doing
in the world one realizes the significance of Blake's
words which hang up in the college hall:
“Great things are come when men and
mountains meet,
This is not done by jostling in the street.”

Started in 1892 with three or four students
and a course of one year, the numbers at the
college and length of training soon increased so
that now you will find about forty students, and the
course being two years. During this time the
students study directly under Miss Mason, Miss
Parish and the staff, the principles of the PNEU
together with practical work in the Practising
School which is run in connection with the college.
A short description of what you might see on a
visit to the school and college may be of interest.
Having crossed Lake Windermere in a
steamer or traveled five miles by coach from
Windermere station you reach the far end of
Ambleside and turn it up the long drive which
leads you to the house of Education, or Scale How
as it is familiarly known. In front of you is a group
of children and one or two students who go into a
room on your right about halfway up the drive.
They have come from “Fairfield,” the school
house, just across the road and are going to the
schoolroom in the College grounds where the first
to the fourth forms work. You walk up to the left
past a flourishing little oak tree planted two years
ago by Mr. Household, a name familiar to many
readers of the “Parent's Review,” in honor of the
occasion of the adopting of PNEU Methods in the
fiftieth school in Gloucestershire.
In a moment or two you enter the College
where you can see the students at work, or you
may visit the Paractising School and watch the
teaching of all the forms of the PUS. There are
from twenty to
thirty children
The afternoons are free as far as book-work is concerned for both students
in the school,
and children and are spent in nature work, walks, Girl Guiding and games. varying in age
from six to
eighteen, who
Here with Miss Mason at its head is the House of
are taught by four students and the mistress—
Education where for the past thirty years upwards
herself an old student—in charge of the school.
of five hundred students of the PNEU has spent
The students take it in turns to go on duty at the
one of the most wonderful parts of their lives. Here
school, their work there lasting for a week at a
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time.

the other students and staff. When they are over
The afternoons are free as far as book-work
Miss Mason calls upon those present to criticize
is concerned for both students and children and are
the lessons, finally summing them each up herself.
spent in nature work, walks, Girl Guiding and
At the end of each year comes the students’
games. The nature
final examination when
walks conducted by a
the Senior Students,
. . .there are hundreds of mothers and other
member of the staff are
usually about twenty,
of absorbing interest,
pass out of the college
people using the method who have never had
in fact a writer once
to their various posts,
the opportunity of the Ambleside training.
wishing to describe
members of an ever
them said ,”When
increasing body of
Scale How goes for a
House of Education
Nature Walk it never
Students.
has time to get beyond the garden gates, it finds so
It must not be imagined from this that Scale
many interesting things to see on the way.”
How Students are the only people allowed to teach
Ambleside is of course an ideal place for nature
on this method. This is far from the case. Many
study.
parents have a governess who has studied the
You have no difficulty in recognizing a
methods under Miss Mason herself, but a great
Scale How Student if you happen to be staying up
many do not, for the demand for students far
at Ambleside, for you are sure to meet her carrying,
exceeds the supply and there are hundreds of
what may seem to you, a few uninteresting
mothers and other people using the method who
specimens of flowers or fungi, or examining a
have never had the opportunity of the Ambleside
weed in a ditch. A stranger came up to me one day
training.
when I was out and asked me if I came from Scale
I have endeavored to give you some brief
How and when I replied that I did she said , “I
account of the work and aims of the PUS and I
thought so because you were looking at the
have spoken rather of the facts than one of the
catkins.”
ideals which lies behind. I can only say that the
Bird Walks are another feature of the Scale
more I know of these ideals the more wonderful I
How training, and Ambleside again affords an
find them to be and the more you study them the
ideal spot for this purpose. The head of
more you will realize the truth of our motto:
Windermere is almost the daily walk of the bird
“Education is an atmosphere, a discipline, a life.”
lovers, for there is the place where the migrants
stop, perhaps for an hour or two, on their way
north or south, so that besides the regular residents
you may see many visiting birds.
As the staff conduct the Nature and Bird
Walks for the College, so the students take them
for the school. Then comes 3:45 when the children
have an hour's work before tea—handicrafts,
singing, painting, picture study are the types of
lessons given at this time. Then comes tea after
which the children read and sew and have some
time to amuse themselves. The students work for
two hours after tea and again for an hour after
supper except on half-holidays and on Tuesday
evenings when one student reads a paper on some
subject of interest. Many of these papers you will
have noticed in the “Parent's Review” under the
title of “Scale How Tuesdays.” Another interesting
time at the college is Thursday mornings when two
or three students give Lessons for Criticism before

As the staﬀ conduct the
Nature and Bird Walks

for the College, so the

students take them for the
school.
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or to see beyond the things ‘assured for.’ We have
resources to augment a relationship with the poet :
online audios of poetry readings read by the poet
(wouldn’t we like to hear Charlotte read her own
poetry), out of print books online, visuals of vocabulary of place or flowers or insects, or even
digging into more depth to classic references
within a work. The internet then becomes a tool to
make the study of poetry richer.

WHO ARE
THE POETS
TODAY?
By Bonnie Buckingham
Seamus Heaney, Irish poet and Nobel Prize laureate, wrote in his book of essays Finders Keepers,
“Whatever happened within my reader’s skin was
the equivalent of what happens in an otherwise
warm and well-wrapped body once a cold wind
gets at its ankles. A shiver that fleetingly registered
itself as more pertinent and more acutely pleasurable than then the prevailing warmth.” The poet

I was preparing for the workshop on Recitation
for the first Childlight Conference and discovered a
poem by Czeslaw Milosz (1911-2005, Polish poet,
Nobel Prize in Literature). He reflected in his
poem, “The Emperor Constantine,” of being in the
period of history I was studying with my high
school students. Here a modern poet gives his
reader a place in history in the time of Constantine:
I could have lived in the time of Constantine.
Three hundred years after the death of the Sav-

In a curriculum, poetry is used to bring a remarkable

pleasure of thought and ideas to the imagination and
mind.

knows what poetry does. It reaches within our
minds and hearts to bring a response to an image.
In a curriculum, poetry is used to bring a remarkable pleasure of thought and ideas to the imagination and mind. It is an exercise to SEE as the poet
SEES. It transforms vocabulary, imagination, and
even faith.
Charlotte Mason instructs the educator to read
poetry everyday. She kept her teachers abreast of
new works and exhorted them to read living books,
even as food for their own minds. The curriculum
for the PNEU students was always being evaluated
to give her students the best. Today, we evaluate
Moderns in their enlightened worldviews with a
glance instead of with glasses. There are many
living poets who instruct us to see back in history
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ior. . .
I would have witnessed the quarrel between
‘homoousios’
And ‘homoiousios’
And whether the Christ nature is divine or only
resembles divinity. . .
Constantine, Emperor of the World, coxcomb
and murderer,
Tipped the scale at the Council of Nicea,
So that we, generation after generation, meditate on the Holy Trinity. . .
Thus Constantine was merely an undeserving
tool,
Unaware of what he was doing for people of
distant times?
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And us, do we know what we are destined for?
I commend Czeslaw Milosz as well as other
modern poets:
Luci Shaw (Accompanied by Angels, Polishing
the Petoskey Stone)
Wendell Berry (“SABBATHS, A Timbered
Choir”)
Seamus Heaney (poem: “St Kevin and the Blackbird”)
Ted Kooser, US Poet Laureate, 2004-2006 (poem
“Mary Cassatt’s Box of Pastels”)

Books to learn about Poetry:
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The Story of an
Ambleside Boys
Co-op
Inspiring boys with the
good, the true and the
beautiful
Fear not, O little flock, the foe

by Jeannette Tulis
Breath for My Bones ~ Luci Shaw
Finders Keepers ~~ Seamus Heaney
The Roar of the Other Side: A Guide for Student
Poets ~~ Suzanne Clarke
Salutation
St. Luke 1:39-45
Framed in light,
Mary sings through the doorway.
Elizabeth’s six month joy
jumps, a palpable greeting,
a hidden first encounter
between son and Son.
And my heart turns over
When I meet Jesus
In you
Luci Shaw (1976, 1990) in Polishing the Petoskey
Stone And The Secret Trees
(c) copyright 2007 by Bonnie
Buckingham
Bonnie lives in Charlotte with
husband, Ken, and their four
sons and one daughter. She
can be reached at
thebuck@mindspring.com.
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Who madly seeks your overthrow;
Dread not his rage and power;
What though your courage sometimes faints?
His seeming triumph o’er God’s saints
Lasts but a little hour.
Fear not, be strong! Your cause belongs
To Him who can avenge your wrongs;
Leave all to Him, your Lord;
Though hidden yet from mortal eyes,
Salvation shall for you arise;
He girdeth on His sword!
As true as God’s own promise stands,
Neither earth nor hell with all their bands
Against us shall prevail;
The Lord shall mock them from His throne;
God is with us; we are His own;
Our victory cannot fail!
Amen, Lord Jesus, grant our prayer!
Great Captain, now thine arm make bare;
Thy church with strength defend;
So shall thy saints and martyrs raise
A joyful chorus to Thy praise,
Through ages without end.
This is the hymn that Gustavus Adolphus,
hero Swedish king of the seventeenth century, used
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to sing with his troops in their defense of the reformed faith on the battlefields of Europe.
It is stories and songs like these that hopefully inspired the boys in our Ambleside co-op during the past year. If you want to read Gustavus’
story, see “Trial and Triumph” by Richard Hanula.
When I first read that story aloud, it nearly brought
me to tears. It is perhaps a good thing that the Lord
did not bless us with more children as I would have
been tempted to name the next son Gustavus!

The germination
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nature of the lessons. Besides, most of what I
planned to teach worked much better in a group.
We three moms had 10 boys between us, ages 413.

The logistics
We picked the house most centrally located
and agreed to meet twice a month. The house was
also situated near woods, paths, a creek and had a
large backyard and front yard. Plus there was a
large table where the boys could eat lunch. We decided to meet two Fridays each month from 9 a.m.
until 1 p.m.. I would wrap up the last lesson around
noon during which the other two moms would get
the food ready. One of the moms took responsibility for organizing the meals and divvying up the
lunch components. During the week before the
new term, I sent the moms a list of what we would
be studying so they would know what to expect
and could help me find resources.
Originally we had planned to split the group
into a younger and older boys for Shakespeare, but
after a few weeks we decided to keep the boys together for the lessons. When the host mom had a
sick child, we changed our venue to a nearby
church.

At the 2006 Childlight conference I was inspired by ladies who did a workshop on their delightful co-op in Charlotte, N.C., named Sonnez
Les Matines (Morning Bells are Ringing). For the
past year (or was it two?) I had neglected all the
“extras,” and needed inspiration. After all, it is because of these extras — picture study, composer
study, music, poetry, nature study, Shakespeare —
that I had been drawn to Charlotte Mason’s philosophy. With my oldest child, a girl, the aesthetic
part of our curriculum had come effortlessly,
mainly because we both loved these lessons.
With my next two children, both boys, it was
all too easy just to skip them now that my daughter
was in high school and doing most of her lessons
on her own as tutorials. Somehow the boys just did
Lesson preparation and presentation:
not appreciate the arts and high literature the
Part One
way my daughter did. Could I make morning
The subjects we debells ring for my boys? I was determined to
cided to cover and
Somehow the boys just
try. After the conference, I contacted several
the order of lessons
did not appreciate the arts
other families who had boys and whose
were as follows:
moms were compatible in educational viprayer time, psalm
and high literature the way
sion. Were they interested in getting our
singing, hymn singmy daughter did.
boys together to do AO aesthetics? Two
ing, poetry recitamoms definitely were.
tions, picture study,
Both of them had several boys apiece
Shakespeare, nature
and, as providence would have it, one mom was
study and composer study.
pregnant, the other nursing a newborn, so I agreed
We began our time together by disgladly to do most if not all the teaching. My goal
cussing prayer requests followed by a mom’s leadwas to teach all these lessons with my boys consising the group in prayer. This was followed by
tently, so if others wanted to join, the more the
psalm singing using a selection from “Psalms for
merrier. I knew my boys would appreciate “shared
Singing.” The psalm changed monthly. Then we
misery” over the not-so-favorite subjects. My
sang a hymn from the “Trinity Hymnal.” I tried to
thinking was the boys would enjoy being together
pick out hymns that might be sung in battle or had
so much that they would put up with the aesthetic
particularly stirring lyrics, words to embolden a
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boy’s heart. We had enough Psalters and
The 10 boys fought over the limited copies
hymnbooks to go around but I also supplied the
but it is nice to see boys fight over great works of
boys with a copy in larger print of the lyrics.
art rather than the latest computer game. After a
Before we introduced a new hymn, I would
taking as much time as they wanted to drink in the
give a brief bio on the background of the hymn
artist’s creation, the boys handed the prints back to
writer and/ or composer as well as the story behind
me.
the hymn (all gleaned from Internet sources). Alas
Then the fun began.
the boys were all rather tentative during our singEach boy, youngest to oldest, would relate a
ing time.
detail. The older ones
Next would
knew they had to study
come recitations.
to observe the not-soEach boy took his
obvious details because
turn standing up in
the younger ones
front of the group
would offer all the
and recited a poem
“easy” bits. After each
he or his mom had
boy had contributed,
chosen. This was a
we went around again
good time to teach
until they ran out of
proper “theater”
their observations. Fimanners including
nally, everyone would
being quiet to show
get to stare at the print
respect and polite
again. As they looked I
applause to encourread descriptions of the
age the performer.
work from my printBoys from Murphy, Skiles and Tulis families with
This was folouts and books.
studies of Turner
lowed by picture
Then the boys took a
study. I always armuch-needed break out
rived with four 8 ½ by 11 inch copies of the seof doors while the next lesson was being prepared.
lected print. I have a friend who works in the
graphics department of a nearby university and he
Lesson Preparation and Presentation
had really nice equipment for printing off the Web
Part Two
at his house. We used the Ambleside selections for
While the boys were outside running off all
the most part. I also read from child-friendly biogthat male energy, I prepared the Shakespeare lesraphies of the selected artist from our family lison. We usually covered one or two acts depending
brary shelves or checked out from the library. I
on the length of the play each meeting. First I inalso found it helpful to have several actual sources
troduced the play by reading from Lamb’s or
of that print from art books, which often showed
Marchette Shute’s version the acts to be covered.
more detail or different colors than the print from
Though neither divides his narrative into acts, I
the Internet. You may want to find one really good
tried to limit my reading only to the acts I intended
print of the selected work and make your own
to cover.
color copies to ensure a good likeness. After the
After this introduction, we watched the seartist biography I would pass out the four 8½ by 11
lected portion on a BBC video production. Somecopies as well as the book sources. Giving them
times I found another more modern but still acprompts, I would remind them of the art elements
ceptable version. I also found cheap copies of the
— color, line, dark, light, shape, source of light,
play at a used bookstore. The Folger Library series
texture, space.
had especially helpful notations which I let the
older students and moms read along with watching
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the play. Time permitting we then had the boys
narrate certain sections of what they had just seen.
The next lesson was nature study. We followed the Ambleside schedule and I used a variety
of children’s books checked out of the library.
The next activity was a walk out of doors,
with particular attention to the subject at hand if at
all possible. While I was on the walk with the
boys, the other moms prepared the lunch. Just be-
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Jeannette Tulis, her husband,
David, and their four children live in Soddy-Daisy,
Tenn., where she enjoys
building and organizing their
large home library and providing leadership for the
Chattanooga-area Charlotte
Mason support group. She
can be reached at dtulis@vol.com.

The Ambleside boys co-op ac-

complished what I had hoped.

fore lunch I read a short bit about our chosen composer, and an explanation of the piece we had selected again based on the Ambleside schedules.
The musical selection played after grace over
lunch. Just before we broke up we had the boys
clean up and go out to play while the moms chatted
and did the dishes.
We moms observed how classical music
seems to soothe the savage beast, i.e. the boys appeared more civil than usual at the table!

Benefits in retrospect
The Ambleside boys co-op accomplished
what I had hoped. At least twice a month, lessons
were given to the boys in subjects who had previously been given short shrift. The boys loved being
together and were reasonably polite and respectful
during lesson time. My boys really looked forward
to co-op days and were sad on the Fridays we did
not have co-op. I really enjoyed the challenge of
finding ways to present the material that would
have a special appeal to boys. Some days were almost magical in how all the material fit together
and seemed to draw everyone in. Other days were
very tedious, and the boys had to be called down
for foolish behavior and bad attitudes. But most of
the time, moms and their sons caught glimpses of
truth, goodness and beauty.
(c) Copyright 2007 by Jeannette Tulis
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Mason’s views on Curriculum: Integration and
Other Topics
by Carroll Smith

Now, what I want is, Facts. Teach these boys
and girls nothing but Facts. Facts alone are
wanted in life. Plant nothing else, and root out
everything else. You can only form the minds
of reasoning animals upon Facts: nothing else
will ever be of any service to them. This is the
principle on which I bring up my own children, and this is the principle on which I bring
up these children. Stick to Facts, sir! (p. 1)

Introduction
In this article I discuss briefly the source of
Mason’s belief’s about curriculum, some general
thoughts about curriculum and curriculum design,
examine how curriculum is not independent of instruction and then pursue the topic of integration.
In trying to understand how Mason deToday’s more content driven curriculums would
signed her curriculum, it is helpful to know that
not be so severe, but this quote stressing “Facts”
there are different types of current curriculums,
gives the reader an idea of how radically different
that generally go from student-centred to contentMason’s ideas were when she stressed that the
centred with a variety of types between these two.
child is a born person. Instead of defining her
A content curriculum generally concerns itself with
educational philosophy around content, “Facts,” or
what is taught while a student-centred curriculum
a body of knowledge, for example, a classical curusually concerns itself with both the content and
riculum, Mason looks first at the learner. She apthe learner. In a student-centred curriculum, the
pears to be driven by, “The central thought or
developmental needs, academic needs, spiritual
rather body of thought upon which I found, is the
needs and a whole host of issues are involved in
somewhat obvious fact that the child is a person
decisions about curriculum. One can read any
with all the possibilities and powers included in
general text on curriculum and get an understandpersonality” (Mason, Home Education, preface).
ing of how curriculum has developed over the
While Mason wanted a broad and varied curricuyears and the different types of curriculum design
lum, she always looked at how the children should
that have been developed by various educational
learn that curriculum. It seems that what one finds
experts. For example, in his book, Curriculum Toin Mason is a curriculum that is designed to be
day, David Armstrong (2003) suggests several
both student centred and content centred. This is a
types of curriculum design: Academic-Subject,
claim that will
Fusion, BroadFields,
It seems to me that what we ﬁnd in Mason is a curricu- need further study
in future issues of
Special-Topics
lum that is both student-centred and content-centred.
this journal.
and StudentIn beginning
Centered (p.
any discussion about the beliefs of an educational
167). Considering these titles of the types of curphilosopher like Mason, it is helpful to have a bariculum design mentioned by Armstrong, one can
sic understanding of the very core of the philosoalmost get a surface understanding of their general
pher’s thinking. What are the roots of Mason’s beemphasis. Some are content driven and others are
liefs about curriculum? I cannot give a thorough
more student-centred.
examination of her roots here, but there is one
Historically curriculum has been content
point that needs to be made. Her understanding of
driven and this emphasis, which was common in
the child as a person came from her Christian
Mason’s day, is exemplified by this quote from
framework. With her frequent references to our
Hard Times, a novel by Dickens (1960).
Lord as a Person and her firm belief in the need of
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scripture in the lives of learners (Mason, 1954, pp.
teach children. Therefore, in a Mason school one
165-166) it is clear to me that Mason connected the
is guided by her founding principle – the personpersonhood of the child to the image of God and in
hood of the child – not by a lot of memorising, by
doing so grounds her thinking about curriculum
inappropriate lecturing or by an ancient or modern
and other aspects of education firmly in scripture.
curriculum.
As one reads Mason’s works and explores them
Further, because of her roots Mason bedeeply, one discovers her references to many edulieved in the power of the Holy Spirit to educate
cators, philosohumankind.
phers, scientists
She writes
and others over
Although she considers very carefully the person- very well on
the span of her
this topic in a
writing. (And
hood of the learner, there is no evidence that I can letter to the
this would be
editor of the
ﬁnd of her sacriﬁcing content to enhance the self . . . Times that was
imperative for
her as the leader
subsequently
of a national and
published in
somewhat worldwide educational movement.) But
the Parents’ Review in an article entitled, “The
the root of her own thinking about education
New and Old Conceptions of Knowledge,” which
comes from her biblical understanding of the huwe have included in this issue. Her Christian roots
man being.
guide her choices not only in terms of curriculum
Without a grounding in scripture and subselections but also in terms of instruction. The
sequently in the personhood of the child, other aspoint I want to make is that it is her understanding
pects of education can take an unwarranted role in
of the child as a person created in the image of God
education. For example, the choosing of the conthat drives her beliefs about curriculum as well as
tent, the method of delivering the content can all
her beliefs about instruction.
gain a dominant role in school life without the
Although she considers very carefully the
proper consideration of the child. In this sense
personhood of the learner, there is no evidence that
Mason is child-driven. Her founding principle
I can find of her sacrificing content to enhance the
guides her into choosing types of instruction that
self, which seems to be a late 20th century pheare in line with the child as a person. Without this
nomenon set off by the 1969 publication of books
guiding principle methods of instruction and curlike The Psychology of Self-Esteem by Nathaniel
riculum decisions are made to meet the requireBranden. Look at the example of subjects taught
ments of a university, a school, a headmaster or a
in PNEU schools that is provided on the next page
state but which do not necessarily meet the needs
by way of a list of subjects to be tested. The root
of the child. Further without her guiding principle
of her thinking being grounded in the personhood
one can teach without connectedness, without the
of the child is important particularly in light of seuse of the literary form, become more focused on
lecting a curriculum. Let’s look at curriculum.
content or methodology, or the latest educational
fad, and lose the focus on learning. Mason was
Curriculum: Its Definition and Connections
concerned with the learner as a person, first, then
Curriculum does not work alone. In fact, it
concerned with the content. This is what my old
is hard to speak of curriculum without speaking of
time country relatives used to call keeping the
the other important components of education: ashorse in front of the cart rather than the other way
sessment, instruction, staff development and comround. Living books is another example of putting
munity involvement. Connecting curriculum to all
the needs of the child first. Mason knew that the
these will have to wait for later articles, but in this
literary form or the story (see also Postman, 1989,
one I will give a simple definition of curriculum
Wright, 2006, pp 185-186) was the best vehicle to
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broader view. There are
pros and cons about each,
which we will not discuss
now. However one classifies it, curriculum deals with
subject matter – in the narrow view, school subjects or
in the broader sense – school
subjects as well as experiences in nature, on the street
or in life.
Issues involving curriculum typically deal with
what is taught. For example,
most middle schools today
teach science, math, history
and the Language Arts. Curriculum is about the content
of these courses. A curriculum coordinator would think
about: 1) what about science, history, math, etc. will
be taught, 2) what texts to
use, 3) what time periods in
A sample list of subjects from an examination for a Form IV student. From the Mason Arhistory, 4) the schedule,
chive. Used by permission of the Armitt Library and Museum, Ambleside, England.
when will it be taught –
mornings, afternoon, two
and then follow that with an example of the fusion
days a week or once a week. For example, Mason
between curriculum and instruction.
(1954) wanted the schedule arranged so that, “All
intellectual work is done in the hours of morning
Definition
school, and the afternoons are given to field nature
How can curriculum be defined? Curricustudies, drawing, handicraft, etc.” (p. 9). While
lum is the content a learner learns. Some people
curriculum generally deals with WHAT content is
understand this to be only content taught in school
taught, instruction deals with HOW that content is
or homeschool; while others might understand it to
taught. Although curriculum and instruction deal
be whatever the learner comes into contact with.
In other words,
sources of curThe point is that interest is a huge step toward learning and that we
riculum can be
nature walks,
as curriculum coordinators need to be careful of our choices of books,
private music
arrangement of the schedule, length of the class time, sequence of the
lessons or even
street knowledge classes and other issues that relate to curriculum.
(even if we do
not like it). If
with different aspects of education, they do not and
we look at curriculum as school based knowledge
cannot stand independent of each other. Let’s look
it is a much narrower view, or if we look at curnow at how curriculum issues affect the instrucriculum to include all our experiences, it is a much
tional issue of narration.
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is no selection of studies, or of passages or of epiConnections
sode, on the ground of interest,” and here comes
In a Mason school narration is used as a
the boundary, “The best available book is chosen.”
key instructional strategy 1. Children must narrate
Desultory reading is not what is meant by the in(an instructional issue), so the question is what
terest being a primary factor in learning. By intermust children narrate (a curriculum issue). Mason
est is meant the concept of what engages a child’s
was adamant that children have living books (well
mind. What stimulates them to carry on attending.
written books with living ideas by original minds
Mason (1954) figured out that the literary form
in a literary style – this is a very tall order). Chilwas natural to learners and therefore captured their
dren were not required to narrate dry, dessicated
interest. This is an example of tweaking the curtexts (Mason, 1954, p. 105), which implies that
riculum to make it student-centred. That is, once
children are not able to narrate all books. In other
Mason learned that the literary form was essential
words, as part of a curriculum decision, the teacher
to capture attention then she made sure that living
may choose a text for the students to read and narbooks of great literary value were put in front of
rate – but this selection must be based on the critechildren. She said, “delight in literary form is naria for living books. (A thorough development of
tive to us all until we are ‘educated’ out of it” (p.
the criteria of living books cannot be developed
13). The point is that interest is a huge step tohere.)
ward learning and that we as curriculum coordinaOne point about living books that needs to
tors need to be careful of our choices of books, arbe made for this discussion is that living books are
rangement of the schedule, length of the class time,
books that interest (Mason, 1907, 1989, p. 177) the
sequence of the classes and other issues that relate
child and interest is a primary factor in student
to curriculum. Mason says it quite well, “It is not
learning. Mason (1907, 1989) clearly says, “The
easy to sum up in a few short sentences those princhildren must enjoy the book (p.178).” In current
ciples upon which the mind naturally acts and
research you will find evidence that the interest
which I have tried to bring to bear upon a school
and engagement of the student are key factors
curriculum” (p. 13).
(Turner, Meyer, Cox, Logan, DiCinto and Thomas,
When the curriculum coordinator (parent,
1998; Castleman and Littky, 2007). You will also
teacher or principal) chooses books that are not
find the same point made by a writer in the Parappropriate for children to narrate, children beents’ Review. Pearsall
come mechanical about their
(1890) says, “It is now,
learning; narration becomes
of course, admitted that
We place the children in an unfair po- formal; children disengage;
to interest the student is
and attending becomes diffisition when their habits of attention
a great part of the batcult. All of these contribute
tle.” We know that this
to a lost lesson or no learning
are not placed in the context of approdoes not mean that
for without attention there is
priate curriculum choices.
every child will enjoy
no retention (Mason, 1954, p.
every book – but the
14; Caine, Caine, McClintic,
interest of the child is a
and Klimek, 2005, p. 199).
primary factor in his or her learning. If we only
When narration is mechanical or contrived there
stop to think about ourselves we will recognise the
would seem to me to be a substantial breakdown
truth of this concept.
inside the mind of the child. The narration beBut there also needs to be a clear thought
comes internally mechanical, thus fragmented and
about the word interest. By interest I do not mean
the “act of knowing” becomes incomplete. The
that a child has the desultory pleasure of only readlearning is not embedded into the long-term meming books about famous modern athletes, actors or
ory and therefore becomes shallow and weak. This
airplanes. Or, as Mason (1954, p.7) put it, “There
of course influences the learning for the next day.
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There is a cyclical problem arising. Frequently
when this happens some adults contend that it is a
weakness of the child – s/he is not attending as s/he
should. Mason (1954) clearly says, “Give the children the sort of knowledge that they are fitted to
assimilate, served in a literary medium, and they
will pay great attention (p. 257). Again she (1954)
says, “My personal addition is that attention is unfailing, prompt and steady when matter is presented suitable to a child’s intellectual requirements, if the presentation be made with the conciseness, directness, and simplicity proper to literature” (p. 17). The curriculum then has to be “suitable to a child’s intellectual” needs and of literary
value. Frequently though when children get into
the cycle mentioned above, adults can then begin
to overly focus on the habit of attention, casting
blame on the child. Placing this unbalanced emphasis on habit can create an educational legalism
because the child starts following the rule to narrate but it is not a living, original narration. This
mechanical use of narration can thus become a return to the educational behaviourism of the past.
We place the children in an unfair position when
their habits of attention are not placed in the context of appropriate curriculum choices. It seems
that if curriculum, instruction and all other areas of
education are interconnected, then all components
must be checked and not just make the assumption
that it is
the weak. . . and that it is on the food
ness of
the child.
and not on the habit we must
In other
words,
concentrate our attention.
instead of
blaming the child or demanding that s/he attend,
educators might consider the possibility that the
source of the problem may be the curriculum, in
this case, the choice of books.
As an example of what I said above, I remember once working in a school that used an advanced science text for 4th and 5th graders that was
way above the minds of the children. It did not
work. Remember Mason’s (1954) words, “My personal addition is that attention is unfailing, prompt
and steady when matter is presented suitable to a
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child’s intellectual requirements, if the presentation
be made with the conciseness, directness, and simplicity proper to literature” (p. 17). Rather than
blame the children for their inability to attend or
their disinterest, I switched to something more appropriate for the age and level of the children. I
did this for the same reason that I would not give
Life and Her Children by Arabella Buckley to a
college student. Again, one of Mason’s important
criteria for using a book, even living books (Mason, 1954, p. 154, 156), is that it meets the intellectual needs of the student and is in literary form,
which solidifies the interest of the learner – this is
what gets attention.
There is another area of the curriculum that
Mason defines as “disciplinary subjects,” which
she believes “depends largely on the power of the
teacher, though the pupils’ habit of attention is of
use in these too” (1954, p. 7). The disciplinary
subjects seem to be such subjects as Mathematics,
Grammar, and maybe handwriting, and others.
Here we see the onus is not solely on the child’s
ability to be so disciplined and self-controlled as to
always have all of education dependent on her or
his ability to attend. Children must learn to attend
of their own accord. This is a life long habit that
needs to be developed. Teachers and parents
should assist their students and children towards
this goal. However, when dealing in the realm of
education, it seems that all parts of education much
be considered when problems arise and not just the
issue of children attending. The choice of the curriculum, the schedule, the length of class time, the
types of books, and many other factors all play
their part.
In other places in her writings we see Mason
connecting curriculum, instruction, attention-making this vital point. Here is what Mason said
about this issue in the notes of a conference at the
House of Education and published in the Parents’
Review in July of 1906.
To spend the time in forming habits was as if
we were to spend all our mealtimes in Swedish drill! We were only too apt to try to form
habits without realising that what is necessary, and, indeed, all we can do, is to give the
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food on which the habit may live; and that it
is on the food and not on the habit we must
concentrate our attention (italics added).
Again, there is a strong connection between curriculum (the food) and instruction (narration). She
indicates how far more important it is to do all one
can to provide the food necessary for the habit to
exist. It is more important to have living books
than to require attention because living books will
get attention (Mason, 1954, p. 257). In fact, it
seems that if children do the mechanical process of
narration without living books, then learning becomes utilitarian.
In any case we know that in her later
years Mason
began to doubt
I am proposing that
the over emMason was keen on inte- phasis on habit
formation or
grating the curriculum.
the “rut” theory. She said
in a letter to Henrietta Franklin, “Science has done
nothing to confirm the ‘rut’ theory in all these
years, and Brother Body seems to me much the
inferior partner. I think all that I have written is
still true but I would emphasize habit and so on
less (italics added). Child mind - no, because a
child has as much mind as the rest of us” (Mason,
1922).
Integration of the Curriculum
Now that we have looked at some general
thoughts in a Mason context about curriculum, let’s
look at how Mason would design curriculum, that
is, how she would organise the content taught to
the students. I am proposing that Mason was keen
on integrating the curriculum. What I am proposing is not the same thing that the Herbartians (Mason, 1954, p. 114) wanted to do in preparing units.
It is important at this point to say a word or two
about units. Frequently educators confuse the integration of the curriculum that Mason (School
Education, p. 60) and other educators such as
Grant Wiggins and Jay McTighe (Wiggins and
McTighe, 2006, p. 20) aim for with units that have
topics such as apples. In fact, these writers (Mason, Wiggins and McTighe) use the example of an
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apple unit to indicate how poor units really are.
For children (and others of us) to be able to make
connections the topic has to be broad enough that it
allows connections to be made. A unit on apples is
far too narrow and limited for the mind of our children. They need a curriculum designed to fit their

Next in order to religious knowledge,
history is the pivot upon which our
curriculum turns.
keen interests and abilities and a unit on apples
does not fit this requirement. Units were also a
way the educators in the Herbartian movement
tried to integrate the curriculum (Klein, 2002). In
many ways these efforts at integration became
phony and forced. For these reasons it doesn’t
work well – it can be entertaining – but does not
allow learning to be transferred into the long-term
memory. Integration of the curriculum then goes a
long way back into educational thinking. Dewey
and more current educators have thought along the
same lines. Let’s see what Mason says about integration.
That Word Pivot
We can begin our discussion on integration
by looking on page 273 in Towards A Philosophy
of Education. Mason (1954) says, “Next in order
to religious knowledge, history is the pivot upon
which our curriculum turns.” What does she mean
by pivot. The Oxford American Dictionary located
on my iBook says that pivot means: “the central
point, pin, or shaft on which a mechanism turns or
oscillates.” In other words the rest of the curriculum is organised around “the central point, pin, or
shaft” called history. You will also notice in some
of these quotes in this article she uses the term
principles of correlation. Let’s have a go at a definition of this term to make sure we are all discussing the same thing. Again, back to The Oxford
American Dictionary on my iBook. The word correlation is defined as “a mutual relationship or
connection between two or more things.” Mason
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believed that where possible the curriculum should
340). We can see here two issues related to curbe arranged such that natural connections and relariculum. One is that literature should follow the
tionships could occur for students. She had a term
historical period, and the other is providing chilfor this, the science of relations (This is only one
dren with whole selections of literature not poraspect of the meaning of this phrase.) The organistions. First, Mason is integrating literature and hising subject or pivot for these connections and relatory. There are two types of literature mentioned:
tionships to best happen in her opinion is history –
prose and poetry. This is one of those “natural”
the one big enough to encompass the others. Hiscorrelations. In an article from Parents’ Review
tory gives us ourstory (our history, literature, mu(1920, p. 590) we read: “They become familiar
sic, science, architecture, wars, peaces, etc.), which
with Raleigh, Milton, Sidney, Spenser, Bacon,
covers a broad context under which connections
Shakespeare, Jonson, Bunyan, Wordsworth, Keats,
can be made naturally and provides a sequence
Tennyson and many of our great Poets and from
necessary for the establishment of prior knowlthe works of the latter selections, if but a few lines
edge.
are committed to memory. . . .” There are several
I do not want to base this discussion on just
points to be made concerning the integration of
one quote. There are numerous places in Mason’s
history and literature. Notice in these quotes three
writings where she indicates history as the pivot or
types of literature: prose, poetry, and biography.
centre of the curriculum. On page 341 (Mason,
Notice also that the literature follows the historical
1954) in the same book she writes, “Their reading
period. Further, and the other point, whatever seshould be carefully ordered, for the most part in
lections are, they need to be whole and complete
historical sequence. . . .” Again in a paper entitled
not portions or partial readings. But look carefully;
“The Reading Habit and A Wide Curriculum,” Mathere is another point of integration and that is recison says “We find it a good
tation: “if but a few lines are
plan in the Parents’ Union
committed to memory.” Again,
One is that literature should
School to make history the
this would be a “natural” point
follow the historical period,
central subject. . . .” For our
of integration.
and the other is providing
discussion on the integration
To make sure that I
of the curriculum, which is
children with whole selections give the evidence necessary to
what I propose that Mason
help the reader understand the
of literature, not portions.
wanted, we see clear evipoint I am trying to make, let
dence of her use of history as
me give another extended quote.
the pivot or centre of the curriculum. History is the
Literature is hardly a distinct subject, so
axle around which other subjects are organised.
closely is it associated with history, whether
All those other subjects?
general or English; and whether it be conIt is important to discuss not only the axle
temporary or merely illustrative; and it is
or central point of the curriculum, but it is equally
astonishing how much sound learning chilimportant to understand how Mason included other
dren acquire when the thought of an age is
subjects into this central point or pivot. Now that
made to synchronise with its political and
we have established history as this central point or
social developments. A point which I should
pivot, it is important to see how other subjects fit
like to bring before the reader is the peculiar
into history to make an integrated curriculum.
part which poetry plays in making us aware
Continuing in Towards a Philosophy of Education,
of this thought of the ages, including our
Mason says, “Readings in literature, whether of
own. Every age, every epoch, has its poetic
prose or poetry, should generally illustrate the hisaspect, its quintessence, as it were, and
torical period studied; but selections should be
happy the people who have a Shakespeare, a
avoided; children should read the whole book or
Dante, a Milton, a Burns, to gather up and
the whole poem to which they are introduced” (p
preserve its meaning as a world possession.
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. . . Civics takes place as a separate subject,
but it is so closely bound up with literature
and history on the one hand and with ethics,
or, what we call every-day morals, on the
other, that the division of subjects is only
nominal (Mason, 1954, p. 272).
Notice that Mason is quite limited in her inclusions here. History, literature, civics (even as a
separate subject) are the subjects that are integrated. History as the pivot provides that broad
umbrella, which can encompass the other subjects, which fit naturally since they tell more details about ourstory. But also notice that a separate subject is indicated as part of the integration,
Civics. Integration can occur without the same
teacher teaching all the subjects. The use of the
word “synchronise” is another way of indicating
how the subjects should relate to one another.
Just to help the reader see that I am not
jumping to conclusions about Mason’s desire for
integration, on page 269 of the same book she says,
“History, European as well as English, runs in harness with literature.” Not only is this a further indication of her desire for correlation, also, another
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Another point, the coordination of studies is
carefully regulated without any reference to
the clash of ideas on the threshold or their
combination into apperception masses; but
solely with reference to the natural (italics
added) and inevitable coordination of certain
subjects. Thus, in readings on the period of
the Armada, we should not devote the contemporary arithmetic lessons to calculations
as to the amount of food necessary to sustain
the Spanish fleet, because this is an arbitrary
and not an inherent connection; but we
should read such history, travels, and literature as would make the Spanish Armada live
in the mind.
While we recognise that some connections
are not natural or inherent, we notice an addition to what can be correlated: books on
travel. Two important
points need to be made.
One, correlation needs
to be natural not arbitrary. Two, whatever
books or areas of the curriculum are used, what
comes before children should be living so that it
will “live in the mind.” So far for integration purposes we have seen evidence of Mason correlating
history (as the centre) with various literatures,
other histories, recitation, travel books, along with
the truly important detail that all texts must be so
well written and of literary value that they “live in
the mind.”
I do not want to belabour this point. I believe there is ample evidence in Mason’s writings
that indicate her desire for the “natural” integration
of the curriculum for children. Students do not al-

Mason was not for correlation
or integration at all cost.
point of integration can be seen in this sentence.
Not only is literature correlated with history, but
also as is usually common in a Mason school, students studied more than one history and we see
here that the various histories are correlated. There
are other examples, but these seem to suffice to
show the point.
Integrate at all cost?
No, Mason was not for correlation or integration at all cost. The integration has to have a
“natural” fit. On page 276 in Towards a Philosophy of Education she says, “I must commend any
further study of the rationale of our syllabus to the
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reader’s own kind consideration; he will perceive
that we have a principle of correlation in things
essential (italics added), but no fatiguing practice
of it in detail.” One can see that correlation is to be
done, but not overdone to the point of trying to
make connections for children that end up being
contrived. She gives an example of this in School
Education (page 231). She says,
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ways make connections, for example, students can
diligently study their spelling words for a Friday
test and later misspell each word in a writing assignment. Or, for American, one can study the
Revolutionary War and the Civil War devoid of
context and without integration and children actually spend years thinking the Civil War came first.
It is our responsibility to bring the curriculum together in a fashion that helps children make that
“science of relations” that is so important for their
understanding, hence the need for integration.
For example, let’s look at an example of
this type of integration at work. In an article entitled “The Work and Aims of the Parents’ Review”
by Miss O’Ferrall published in the Parents’ Review
in 1922 we see the following.
English History studied from “A History of
England,” by Arnold Forster, 55 B.C. to 910
A.D. being this term’s period. The same period is studied in French History from Mrs.
Creighton’s “First History of France,” whilst
in Citizenship Form IIB is reading “Stories
from the History of Rome” by Mrs. Beesley
and IIA Plutarch’s “Julius Caesar,” and “A
Citizen Reader,” by Arnold Forster.
For Reading Shakespeare’s “Julius Caesar,”
“The Little Duke,” and “Wigwam Stories”
are set in both divisions of the form, while in
addition A. takes a period from “Bulfinch’s
Age of Fable,” Malory’s “The Coming of
Arthur,” “Puck of Pook’s Hill” and Longfellow’s “Saga of King Olaf,” whilst B. is reading “The Adventures of Beowulf,” Longfellow’s “The Discoverer of the North Cape,”
and a portion from “The Heroes of Asgard.”
From this it will be seen how the different
subjects are arranged to fit in with one another.
I have italised some phrases above which I believe
to be clues that this arrangement of the curriculum
is meant to be integrated or as Miss Ferrall said,
“fit in with one another.” But the proof is in the
pudding and some time ago I was curious about
these books and subjects fitting in together and
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looked at each one carefully for content and time
period. Each of these more or less fits within the
set period for the term, which is 55 B.C. to 910
A.D. with very little variation. Other subjects are
not integrated although later in the article she mentions that,
In addition to this work IIA. also take General History for which they are reading a
book on the British Museum. In connection
with this each child keeps a century book,
that is a large note book interleaved for
drawing and writing, which they divide up,
giving a page for each century back to about
15 B.C., earlier dates being added as required. In this book they draw specimens of
the architecture, ancient implements, carvings, etc.—of the period they are studying,
and write in the names of famous people and
events.
Notice here “of the period they are studying” an
indication that the children are studying the same
time period in General History that they are in their
other histories. Again, further evidence of some
integration. Of course this could be read as the
time period they are reading in General History,
which might be completely different from the other
histories they are reading. This is highly unlikely
given Mason’s clear statement of history being the
pivot of the curriculum and her clear clear point of
the various histories should run together. For your
convenience I have included this article in this issue of the journal. Upon reading this article you
will see also that other subjects are not integrated.
The principle seems to be that integration should
occur where it “naturally” fits and is not to be
forced or arbitrarily done.
I have endeavoured to put forth the idea
that Mason wanted the curriculum integrated. But
she also gave conditions. First, the integration had
to be a natural fit. Second, there are a variety of
subjects that can be integrated but not all of them.
Third, the connection between curriculum and instruction exists in that children should be presented
with living books not dry dessicated texts and the
habit of attention will take care of itself.
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Fourth, history is the pivot of the curriculum and
other subjects are integrated into a chronological
approach to history (We will talk about this issue in
another article – sequence is important in learning).
Fifth, curriculum must be established on the basis
of our bearing the image of God not on a collection
of ancient or modern documents or other manmade reasons.
I hope this discussion has been helpful and
that it will provide ideas for each of us to consider.
© Copyrighted 2007 by J. Carroll Smith

Carroll is Associate Professor of
Education at Gardner-Webb University. He can be reached at
editorCMER@gardner-webb.edu.
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Jennifer Spencer gave several sessions on narration at the
ChildLightUSA 2007 conference. These should be available
before too long on the ChildLightUSA website as mp3 files.
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Conference Reflections
We have provided here a couple of reflections from
individuals who attended the 2007 Charlotte Mason Conference. The first reflection is by Tammy
Glaser. You can find Ms. Glaser’s blog at
http://aut2bhomeincarolina.blogspot.com. The
second reflection is by Art Middlekauff who sent
this reflection to ChildlightUSACommunityforlivingideas. Both of these are printed by permission
of the authors.

Conferences are an Atmosphere, a Discipline, a Life
by Tammy Glaser
Last year, I enjoyed the
conference, but ended up
with a blazing headache
every night. I learned my
lesson, so this year I arrived in Boiling Springs,
armed with Tylenol in
addition to bandages, a
sweater (for the auditorium that feels like a meat
locker), sheets, and a pillow and blanket. The odd
thing is that I faced only one headache because one
lesson the board of ChildLightUSA learned was to
allow for more processing time and to live Charlotte Mason's principles at the conference.
One reason for narration is to give children
"processing time" after they read a passage from a
living book. Processing time is a fairly new term in
the education world that describes the time children need to internalize new information. In his
dissertation on Charlotte Mason's educational philosophy, Carroll Smith places processing time under reason because children must reflect upon new
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ideas before they can make connections to what
they already know and think about what it means.
Carroll and the ChildLightUSA board also allowed
attendees to process what they heard in the sessions by scheduling processing time and encouraging attendees to meet and discuss what they
learned in small groups (schools, Ambleside Online families, families with learning challenges,
etc.).
Attendees of the conference showed plenty
of good habits and discipline in their effort to soak
up every bit of knowledge by rushing off to the
next session on the agenda. Last year, I was so eager not to miss one thing that I rushed myself into
headaches. Again, thoughtful scheduling allowed
us to slow down and live! Every day, the board had
planned special events to refresh our spirits. The
first night concluded with a dulcimer concert by
Joe Collins, who impressed me with his musical
talent and wit (how many people turn the names of
medications into metrical rhymes). I was fascinated
to learn that dulcimer players have been experimenting with all different styles of music, such as
jazz and classical! His delightful concert ended
with an ice cream social.
Thursday began with a devotional by
Bobby Scott in which he shared his thoughts about
the painting, Doubting Thomas, by Caravaggio.
Thursday closed with a recital of Rachmaninoff
music in which Cindy Swicegood played, while
Andy Smith narrated his life. Thanks to a keyboard
sheet they passed out to the audience, I learned that
I would have to "cheat" at playing his music (assuming I could play) because my hands can barely
cover nine keys. After the concert, I compared
hands with Cindy and was surprised to learn that
her hand span is only a tad larger than mine is!
Cindy leaves out notes occasionally because she
can handle nine, but not ten keys. Rachmaninoff
could cover eleven keys! I found his music dramatic, rippling up and down the keyboard. He al-

E D U C A T I O N A L

T H O U G H T

ways tried to build up to a point and woe to the pianist who dared to miss it! While his random style
is not my cup of tea, I enjoyed watching Cindy
play and learning more about his life.
The next evening, the board offered several
ways to enjoy life at the Broad River Greenway,
just three miles from Gardner-Webb University. A
guitar player manned Phifer Cabin for a singalong. The artistically inclined pulled out watercolors and painted river scenes, while children
waded. Some searched for items on the scavenger
hunt (assisted by the very knowledgeable son of a
park ranger).
Another ranger led us on a hike to an enormous cottonwood. The ranger must not have
known his audience because he apologized to the
children in the group for talking about history,
which they might appreciate some day. Liking history is not a problem if you read interesting books.
He shared a fascinating story about a trail that
leads to a grave, just outside of the park's official
limits. It belongs to a little girl that contracted
smallpox in the early 1900's. People quarantined
her in a cabin, shoved food trays to her for meals,
and left her alone to die. The only reason why they
knew she had succumbed to that dreadful disease
was because the food began piling up.
My apartment-mate tried to teach me to
draw what she collected on the nature walk. I think
I proved to be more of a challenge than she expected. However, she offered some great tips: (1)
use 80 lb. watercolor paper, (2) outline the item in
yellow before painting it, (3) never use the greens
provided--make your own greens and layer different shades of it, (4) paint with a very dry brush
with the hairs smoothed to a point, and (5) keep it
as dry as possible. She suggested Prang as readily
available, but uses the Russian-made Yarka herself.
She did a fine job of instructing me to paint a pawpaw, but my hands could not match what my mind
wanted. I ended up making a blah-blah
On Saturday, people joined a birding expert
for a nature walk. Amber Benton had to hide the
sign-up sheet before she announced this impromptu activity on Friday because so many people showed an interest. As soon as she made the
list available, people flocked to it and, within min55
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utes, all twenty slots were filled. The rush was not
much different from shoppers hurrying to the blue
light special on Christmas Eve. Believe me, if I had
not been the presider of Cheri Hedden's session, I
would have been rushing to plop my name on the
list. Those who went raved about how much they
enjoyed the walk.
After the volunteer dinner, I got my unusual
bird sighting in the most unlikely of places. Hidden
in the bushes next to the clubhouse was a mother
goose, sitting on a whole bunch of eggs. We must
have worried her for she craned her neck out, ready
to strike if we moved in too closely. Someone
managed to get some photographs, and I hope they
will post the shots somewhere. This unexpected
treat made up for the missed bird walk earlier in
the day.
I hope ChildLightUSA plans to schedule
time for living at next year's conference! The best
way to apply Charlotte Mason's ideas is to live
them!
Reflections on “A Sense of Place” by Amber Benton, a session given at the 2007 ChildLightUSA
Charlotte Mason Educational Conference.
by Art MIddlekauff
At the last conference, on Thursday morning
Amber Benton led a discussion called "A Sense of
Place." She talked about how we should know the
place where we are, the place that God has called
us to. She talked about the history of creeks and
streams in her own area and how that has been
changing over time.
During her talk, I reflected on what I had
learned so far about my own place, Kenosha
County in Wisconsin. Like the rest of Wisconsin,
most of Kenosha County used to be prairie. The
ecological cycle supported a diverse range of
grasses and flowers, and related animals. With the
arrival of the Europeans, major changes began to
take place. Now, most of the original prairie in
Wisconsin is gone, and has been replaced by forests, farms, and cities.
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About 30 years ago, a man discovered a remnant of
pure prairie in Kenosha. Unfortunately, it was in
prime development
area, just next to Lake
Michigan. He began a
project of acquiring
the land for preservation. Many others
joined him in this effort, and the Chiwaukee Prairie Preservation work began. In
addition to buying
land, the group also
does hands-on work
to assist the growth and development of the prairie,
since the ecological cycle is no longer automatic.
After Amber's talk, I went over and told her
about Chiwaukee Prairie, and I said that she had
challenged me to consider volunteering to help
with the preservation work. Amber said that would
be a good idea, and that it would surely result in
new relationships for me that would open new
doors for me. I have been pondering this in the
weeks after the conference, and finally two weeks
ago I was able to join the preservation crew for the
first time. (They conduct a work day one Saturday
each month.)
All my life, I hated gardening, weeding, and
the like. I thought the work would be a great challenge for me, so I thought it best for me to get used
to it by myself, and not take along my 8-year-old
son. But my son heard about my plans and insisted
on joining me. So, the fateful day, we biked to
Chiwaukee Prairie and began the work together.
Now my son is not known for his diligence in
chores. But to my amazement (and delight), he dutifully took his shears and began attacking the invasive buckthorn and grapevine with zeal.
Rain began later in the day, so we only
worked for about 90 minutes. But it was enough
for me to meet a few people, and to realize that I
almost certainly would be back again the next
month. I would make new relationships, as Amber
said. And my son would learn about working with
his hands, and being part of the preservation and
reclamation of the flowers he had been learning
56

Fall 2007

T R A N S C E N D I N G

T I M E D

about in nature study.
I am still in wonder at the chain of events
that led me to this place.
First, Charlotte Mason taught
me about what education
really is and really can be.
She opened my eyes to the
beauty and wonder of nature.
Then, Amber challenged me
to take a further step, and
fully engage in the place that
God has called me to. And
my son is developing relationships with people and
things that will sustain him
through a lifetime of learning. Education is indeed
the science of relations.

Art and Palmer out on the Chiwaukee Prairie
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Celebrating New Schools
South City Community School, St. Louis, Missouri
South City Community School opened it doors
for the first time Wednesday, August 29, 2007
to 14 four to seven year olds. Housed in an
historic urban church, it is the mission of
SCCS to cooperate with families in providing a
Christ-centered education that challenges the
whole child to discover God’s truth, to love
learning, and to relate knowledge with action.
Through the application of Charlotte Mason’s
philosophy of education, we seek to inspire
children to embrace and flourish in their Godgiven calling as His image bearers and to go
forth as agents for truth and reconciliation in
their community. South City Community
School has an intentional mission to under
privileged children and families of St. Louis.
The website is: www.sccommunityschool.org.

Heritage School, Cambridge, UK
Heritage opened its doors to 16 children aged 4-7 on 5 September. It is located in central Cambridge in a three storey
Victorian terrace. Heritage is seeking explicitly to deliver a Charlotte Mason education and so to help, in a small way,
reawaken interest in this approach to education in the UK. Heritage is operated by Child Light, a registered UK charity. Ranald Macaulay is the chairman of the
Board. Susan Schaeffer-Macaulay, author of
For the Children's Sake: Foundations of
Education for Home and School (Crossways
1984), also serves on the Board. Elaine
Cooper, general editor of When Children
Love to Learn: A Practical Application of
Charlotte Mason's Philosophy for Today
(Crossways 2004), is serving as a teacher
part-time. The project is spearheaded by Jason Fletcher (headteacher) and Fiona
Macaulay-Fletcher (head of curriculum).
We are hugely grateful to God for bringing
us to this point. It could easily have been
otherwise! And we are also very grateful to a
small number of generous donors without
whom we would not exist. We have a simple website (that will be developed in the
coming months). If you would like to learn
more: www.heritageschool.org.uk.

Disclaimer: Inclusion of schools in this section does not necessarily reflect an endorsement from ChildLightUSA.
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